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This research is dedicated to the purpose of ascertaining what defines a quality funeral 
service program beyond accreditation.  The investigation employs the use of an online 
questionnaire, which was used to collect data from the population of department chairs, or the 
equivalent position, of funeral service programs in the United States.  The survey sought to 
determine what educational elements are consistently associated with a quality funeral service 
program beyond basic accreditation standards.   The data were analyzed using descriptive indices 
and standard multiple regression to examine the data for statistical significance.  The first chapter 
presents the related background of the study, a formal statement of the research problem, explains 
the professional significance of the research, and provides an overview of the me hodology 
utilized in this study.  Additionally, delimitations associated with the research are presented and 
definitions are provided for key terms that appear unique to this study.       
Background of the Study 
In the 1900s a cultural movement led to the establishment of the modern funeral home.  
The public began to require the assistance of professional funeral directors to assist with the care 
of the dead body and this ultimately led to the full service funeral industry we know in modern 
America.  Entrepreneurs realized the potential profitability of the profession, which led to an 
increasing number of people seeking the opportunity to practice as a professional in the industry.  
This created a need for a training ground for individuals interested in pursuing a career in funeral  
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service and formal funeral service education was born (Kastenbaum, 2007; Laderman, 2003).  The 
American Board of Funeral Service Education (ABFSE), recognized by the Unitd States Department 
of Education and the Council on Recognition of Postsecondary Accreditation, serves as th  
accrediting agency for all programs in the United States that teach funeral service or mortuary science 
education (Bigelow, 1997).  The ABFSE is accountable for determining a universal cu riculum and 
each school must go through a comprehensive assessment every seven years to secu e and maintain 
accreditation (Bigelow, 1997).  The accreditation process includes three major components: a self-
study, an on-site visit conducted by a visiting committee selected by the committee on accreditation, 
and committee on accreditation action which is based on a detailed review of all documentation.  
Areas of interest include curriculum, instruction, degree granting certifi ation and the requirement of 
the National Board Licensure Examination (abfse.org 2008).  The accrediting agency does not 
provide any type of program ranking system and all schools must meet the same accreditation 
standards.  Today, 56 programs are accredited by the ABFSE and of these programs 12 schools are 
devoted entirely to funeral service education; the remaining schools are largely community college 
associate degree programs, with seven schools offering a baccalaureate degree (Habenstein & 
Lamers, 2010).  Each program is unique and all programs implement different matriculation and 
graduation requirements as well as offer different levels of degrees, yet all face identical accreditation 
standards.  Although programs hail from distinctly unique educational institutions, each offering 
vastly different educational expectations and requirements, the standards remain the same.  Profound 
differences exist in the quality, breadth, and depth of education received from these institutions, 
which necessitates the need for an examination of critical educational elements that correlate with 
program quality.  
 Investigators are constantly searching for methods to improve higher education.  Research, 
seeking to determine program factors associated with program quality, is a common theme in the 
higher education landscape, however no research has focused on program quality in funeral service 
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education.  Aspects synonymous with program quality have been discovered and evaluated in 
numerous disciplines resulting in diverse findings, with many opinions concurring and dissenting 
with respect to the improvement of educational theory regarding educational elements associated with 
program quality (Conrad & Blackburn, 1985; Young, Blackburn & Conrad, 1987; Geiger & Feller, 
1995; Schmitz, 1993; Sweitzer & Volkwein, 2009; Volkwein & Sweitzer, 2006).  The focus f the 
existing literature rests with graduate, undergraduate, specific programs and departments across the 
nation that have earned the reputation as elite institutions, yet no funeral service education programs 
have been evaluated.  It would be beneficial to examine the relationship between established 
educational elements related to program quality from existing literature s well as additional factors 
unique to funeral service education to determine if a connection exists between these factors and the 
quality of education each program offers, working to determine what defines a quality funeral service 
program beyond basic accreditation.   
Problem Statement 
   With more than 21,000 funeral homes employing in excess of 100,000 people nationwide, 
funeral service has developed into a significant economic force (Kastenbaum, 2008; Laderman, 2003; 
nfda.org, 2009), creating a great need for trained professionals.  The governing board of funeral 
service education in the United States is the ABFSE, (abfse.org, 2008; Bigelow, 1997) for which 
accreditation standards are designed to ensure that the basic and necessary academic components 
required to be a funeral service professional are consistently offered to every student.  Despite the 
efforts of the ABFSE to secure that funeral service education institutions offer a fundamentally strong 
curricula, identical accreditation standards are set for programs regardless of individual institution 
requirements or the degrees that are offered (abfse.org, 2008; Bigelow, 1997). This dilemma exists 
because no meaningful information currently exists on what differentiates programs that meet basic 
accreditation standards, consequently, determining the relationship between critical educational 
correlates and program quality is a crucial step to better understand funeral service education.  This 
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lack of research prevents the necessary evaluation and adaptation of funeral service education 
institutions; it would therefore be beneficial to investigate a population of funeral service department 
chairs, examining critical elements of funeral service education and their relationship to program 
quality.    
Professional Significance of the Study 
 The purpose of this study is to determine what defines a quality funeral service ducation 
program beyond basic accreditation.  The investigation focuses on elements of funeral service 
education that have direct impact on the quality of education received by each graduate; the research 
sought to determine the relationship between critical educational correlates and program quality.  The 
need for this research is supported by the literature related to the topic, which indicates that all 
programs are subject to identical accreditation standards but no meaningful ra king system exists in 
funeral service education (Bigelow, 1997).  The absence of this knowledge eliminates opportunities 
for students seeking a funeral service education institution the opportunity to compare institutions, 
creates a failure to inform future employers of the quality of education each newly licensed funeral 
director received, and without a meaningful way to determine quality programs, each institution is 
denied the opportunity to improve through an examination of the successes and shortcomings of 
competing programs.  This research has a direct impact on funeral service education students, faculty, 
and the funeral service industry as a whole as it may indirectly impact the service any grieving family 
may receive in a time of great loss, the loss of a loved one.  Additionally, p st research has not been 
conclusive on elements that define a quality program in higher education (Dill & Soo, 2005; Keith, 
1999; Young, Blackburn, & Conrad, 1987) and no research has been identified that directly asks his 
question as related to funeral service education.  Furthermore, this study u es a census approach to 
data collection in search of the most complete data available, thus enriching the breadth, depth and 
the ability to generalize across funeral service education programs.  A study of this magnitude can 
have a profound and reaching impact on funeral service education and the funeral service industry as 
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a whole.  In addition, this research may serve to address the gap in the scholarly rese rch in funeral 
service education, allowing students, funeral home operators and competing institutio  the 
opportunity to access knowledge that is currently unavailable.  Prospective students interested in 
funeral service education will have a resource to evaluate competing institutions and understand the 
strengths, weaknesses, and benefits programs offer, allowing the ability to make a more informed 
decision with respect to the program that will best fulfill personal needs and professional goals.  This 
investigation may also offer potential employers information allowing them to rank the quality of 
education received by each potential employee.  Finally, the study may enablecomp ting institutions 
the ability to learn from each other and therefore improve funeral service education by allowing 
institutions to graduate more qualified professionals, thereby improving the industry as a whole.   
An Overview of the Methodology 
 Although the methods of data collection and analysis employed for this research are 
explained in detail in Chapter Three, this is an appropriate time to introduce the methods.  The 
foundation of this quantitative study are data collected from funeral s vice educators with respect to 
the importance of educational correlates and program quality in funeral service ducation.  The data 
were collected from funeral service programs across the United States utilizing an online, self-report 
instrument developed by the researcher.  These data were analyzed statistically u ing standard 
multiple regression─searching to determine the predictive value of the data collected─and the 
statistical significances were evaluated using the omnibus F-test and the accompanying exact p-value 
(Pedhazur, 1982). 
The Delimitations of the Study  
Central to this research is program quality, a common topic in higher education, yet this study 
specifically focuses on a limited aspect of higher education, namely, funeral service education.  With 
only 56 accredited programs in the United States the sample size for this study is necessarily limited.  
6 
 
Although the current study has the ability to build onto the current knowledge base with respect to 
program quality in higher education, the generalizability is less than idel as the project centers 
around the limited field of funeral service education.  Additionally, it is important to acknowledge the 
unique nature of funeral service education in that the focus of this research necessitated the 
investigator to cross institutional types in search for elements that define quality in funeral service 
education beyond accreditation, collecting data from professional schools, associate degree granting 
community colleges, and four year degree granting institutions.  It was assumed that chairs of the 
funeral service programs across the nation were interested in the study and were willing to participate 
in the research.  In addition, this study utilized an online survey to collect data and information was 
self-reported, so it was assumed that self-reported data was honestly and accurately reported.  It is 
also important to note that although the data provided an opportunity to ascertain educational 
elements associated with quality at the time the data were collected, this did not insure that these 
elements did not or will not change over the course of time.     
Definitions of Key Terms 
 Although the majority of the terms and language used throughout this research reside in the 
common vernacular, certain items dictate specific clarification in order to insure that a common 
understanding prevails. 
American Board of Funeral Service Education (ABFSE):  the accrediting agency for all campus-
based college and university academic programs in the United States that teac  funeral service or 
mortuary science education.  The responsibility of this board is limited to accreditation functions 
related to funeral service and mortuary science programs, which may differ from responsibilities of 
other accrediting agencies.  The ABFSE is recognized by the U.S. Department of Education and the 
Council on Recognition of Postsecondary Accreditation (Bigelow, 1996). 
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Funeral Service Industry:  The industry dedicated to the service of the public through guiding people 
through the grieving process, arrangements of funeral and memorial service, and the final disposition 
of the dead (Kastenbaum, 2008; Laderman, 2003).  Additionally, this industry is a profession 
practiced by men and women who are required to meet certain educational, societal, and 
governmental standards (absfe.org).   
Funeral Service Education / Mortuary Science:  These two terms are used interchangeably to 
represent the institutions and programs dedicated to preparing students for a career in the funeral 
service industry (Habenstein & Lamers, 2010).   
The aforementioned terms are central to this study and require a formal statement of definition.   
This first chapter served to introduce the fundamental aspects of this research by providing 
the background to the problem and a formal statement of the research problem supporting the need 
for this exploratory research.  Additionally, the professional significace of the study was presented 
as well an overview of the methodology that was employed in this investigation.  The final two 
segments of this chapter offered delimitations associated with the research and key terms were 
formally defined.  The next chapter provides a review of the literature related to the research, 
including an examination of literature directly related to funeral service education, accreditation 






REVIEW OF THE LITERATURE 
Fundamental to the investigation of what defines a quality funeral service program 
beyond basic accreditation is an examination of the literature in areas that directly impact the 
study, including literature regarding funeral service education, accreditation, and program quality 
determination.  Higher education has been the subject of an immense amount of research, 
however, limited research has been conducted concerning funeral service education, with no prior 
research focusing on program quality in funeral service education.  Consequently, limited 
literature was discovered regarding funeral service education.  A larger body of literature exists in 
the areas of accreditation and higher education quality.  Key segments of the literature in these 
fields serve as the foundation for this study.   
This chapter presents the search process employed to discover the lit rature, followed by 
an examination of empirical studies in three areas.   The review first examines studies related to 
funeral service education.  The review then examines accreditation, considering both the 
development and a current assessment of accreditation, as well as both supportive and critical 
discoveries.  The triad of literature concludes with a review of studies directly related to 
considerations that contribute to quality educational programs, looking to discern the essential 





 In order to expand on limited books and peer reviewed articles, the following review was 
compiled utilizing a consistent approach.  A collection of Boolean descriptors (e.g., funeral 
service education, accreditation standards, program quality, etc.) was developed over time and 
used in the search of appropriate literature in ERIC.  Article abstract  were initially analyzed and 
the full text of appropriate literature was located and studied.  The refer nce page of significant 
literature was also investigated and noteworthy literature became part of the collection of 
literature, located via ERIC or JSTOR databases.  Digital Dissertations / Dissertation Abstracts 
was also identified as a source to discover appropriate literatur for the current study, resulting in 
a few studies that contributed to this review.  In an effort to locate additional literature directly 
related to funeral service education, a relationship was developed with the editors of The Journal 
of Funeral Service Education resulting in the discovery of several important articles from their 
archives.  The journey of the search process also took the researcher to Kansas City, the location 
of the Morgue Database, which is dedicated to the literature of funeral service; unfortunately, the 
literature found in this database was insignificant with respect to the overall literature reviewed 
for this study because the majority of the works were opinion pieces that had been published in 
funeral service trade journals, as opposed to peer reviewed empirical rese rch.     
Funeral Service Education Studies 
 The funeral service education literature uncovered for this review, upon examination, 
centered on funeral service students or issues related to accreditation and instruction.  With 
respect to students, the literature focuses on characteristics, values, and basic demographic 
aspects related to educational and professional success in funeral service.  Other literature focused 
on accreditation and instruction, including a direct investigation of the ABFSE and members of 
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the accreditation site visit team.   Additionally, studies investigated sp cific aspects of instruction 
and professional preparedness related to funeral service education. 
 Funeral Service Students.        
 An investigation into what inspires a student to enter mortuary science ducation and the 
potential impact of the curriculum in socializing these people, allowing them to be able to work 
around the dead, death and the grieving, was the focus of an ethnographic study conducted at an 
institution of mortuary science (Cahill, 1999).  Emerging into the culture of a mortuary science 
program revealed that often the rest of the campus considered the future funeral directors 
outcasts.  Socializing with members of the college outside of the mortuary program usually was 
terminated when it was realized that someone was an aspiring funeral dirctor.  Cahill (1999) also 
discovered that the classroom and lab environments were unique for this major and a distinctive 
vocabulary existed among the group; speaking of dead bodies as “cases” and referring to the 
embalming lab as “the morgue” are two examples of such rhetoric.  The fundame tal interest of 
the study investigated if the environment is significant in socializing students to prepare them for 
a lifetime career dealing with the dead, death and the grieving.  The study found that students not 
capable of dealing with these considerations do not last long in the program as they often struggle 
with every aspect of the curriculum and the practice involved with funeral s vice.  The author 
concluded that although the mortuary science experience is significant in the preparation of 
students for a career in funeral service, including certain aspects of normalizing and socializing 
death and the uncomfortable aspects associated with these realities, this xperience in and of itself 
is not the only acting element with respect to professional socialization in the field of funeral 
service.  The majority of students that are successful in this program have had some level of 
exposure or experience with death and dying.  Possibly the son or daughter of a funeral director, 
living near a mortuary, or even the loss of someone close familiarized these students with death at 
a personal level.  This experience, coupled with the mortuary science curriculum and work 
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experience, allows these individuals to possess the emotional capital required for a successful 
career in funeral service (Cahill, 1999).   
Shaw and Duys (2005) also contributed to the knowledge base regarding funeral service 
education students.  The focus of their study was to ascertain the dominant work values of 
mortuary science students and if any similarities or differences exist with respect to these values 
when gender, age, family work history, and ethnicity are considered.  Utilizing a questionnaire 
with a Likert-type scale, data were collected from 116 mortuary science students from three 
programs in the Midwest region of the United States.  Evaluating the data with regression 
analysis, it was discovered that the work values most significant to mortuary students were 
economic security, achievement, personal development, ability utilization, nd economic rewards.  
It was further realized that differences did exist involving race.  African American students were 
more driven by advancement and personal development, and were less driven by social 
interaction and social relations as compared to Anglo Americans, of which creativity was 
unimportant (Shaw & Duys, 2005).  Shaw and Duys concluded that the racial difference may 
reflect the level of prestige a race holds for the funeral profession and the low score related to 
creativity may inhibit a successful career in funeral service as contemporary families expect 
funeral directors to be creative in celebrating the lives of loved ones.   
The National Board Exam (NBE) serves as one of the final steps in achieving licensure in 
numerous states and the ABFSE maintains records of the successes and failures of every student 
because schools of mortuary science must maintain a minimum first time pass rate of 60% or a 
program may be put on probation, and if scores do not improve lose accreditation status 
(abfse.org, 2011; Bigelow, 1997; Habenstein & Lamers 2010; Poston, 1987).  Poston (1987) 
investigated if certain demographic variables can serve to predict the performance of mortuary 
science students on the NBE.  Data were collected from a pool of graduates from a Midwestern 
school of mortuary science over a five year period, N=107.  The variables considered consisted of 
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age, ACT Natural Science score, ACT Math score, ACT Composite score, final grade point 
average in mortuary science and funeral service courses, experience in funeral service prior to 
entering mortuary school, high school class rank, and gender.  Utilizing multiple regression and 
correlational analysis, certain variables were discovered to serveas predictors for performance on 
the NBE.  Significant relationships exist between GPA, ACT scores, high school rank and 
success on the NBE.  No significant relationship was found between prior experience in funeral 
service, age, gender, and success on the NBE (Poston, 1987).  This research showed that prior 
academic success may serve as a predictor of future academic success.  As NBE scores are 
critical for obtaining and maintaining program accreditation, the knowledge of the relationship 
between these variables and NBE scores can assist educators in assi ti g tudents that may be at 
risk of not succeeding on the NBE.      
Funeral Service Education Accreditation and Instruction. 
Frade (1997) investigated contemporary and future trends in mortuary education.   
Specifically, the purpose of the research was the exploration of educational enhancements in the 
context of current and long-range perspectives in student education within the curriculum at one 
funeral service program in the Midwest.  Educational enhancements, both internal and external, 
and trends were examined with the central element being technological support in the new global 
environment.  Frade also found that it is critical to ensure that all studen s have adequate access to 
appropriate educational technologies.  These tools may aid in the student learning process, 
research, and publication process.  Survival in an ever-changing educational environment was 
cited as a need for the enhancements and trends proposed in the study.  As the student population 
in mortuary science grows more diverse it will be necessary for educators in this field to 
challenge students with a creative vision (Frade, 1997).   
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Identifying ways to evaluate and improve funeral service education through effective 
instruction is valuable for improving the overall educational experience in funeral service 
education (Carter, 1999).  The theory underlying this research was that a definition of effective 
teaching in a school of funeral service education can be determined by analysis of specific 
practices used in effective teaching and those employed in ineffective teaching.   A list of 
behaviors was derived from the opinions of chairpersons and supervisors and distributed o 
students and instructors.  Practices common for effective and ineffective teaching in funeral 
service education were thus developed.  Carter found that effective instructors listen to questions, 
problems, and viewpoints both patiently and sympathetically, and the effective instructor 
demands courtesy from all students.  Associated with the ineffective instructor was making 
negative comments, skipping steps in developing theory, exhibiting no interest in student 
problems, and blaming students for poor work while never questioning one’s own presentation of 
material.  Explaining topics, reviewing test and paper responses, allowing time for questions and 
the logical development of subject matter are the cornerstone elemnts of effective instructors in 
funeral service education (Carter, 1999).     
Utilizing frequencies and percentages Broomfield (2000) examined attitudes and 
opinions of funeral home operators regarding the importance of a baccalaureate degree in 
mortuary science.  It is maintained that the baccalaureate degree offers additional training that is 
not standard with the associate degree in funeral service.  The subject  for this study came from 
75 randomly selected funeral homes in the state of Illinois, resulting in 50 questionnaires for data 
analysis.  The purpose of this study was to identify the perceptions of Illin is funeral home 
operators regarding the importance of a baccalaureate degree in mortuary science.  Broomfield 
concluded that the majority of funeral home operators do not believe that a baccalaureate degree 
is necessary in mortuary science.  He further determined that Illinois funeral directors do not 
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believe a baccalaureate degree should be required for licensure nor would they offer a higher 
wage for employees with a baccalaureate degree (Broomfield, 2000). 
Considering the contemporary struggle with accountability in higher education it would 
be beneficial to inquire if a program is adequately preparing students to enter the work force.  
Focusing on recently licensed funeral directors’ opinions regarding their perceptions of the level 
of professional preparedness offered from the funeral service curriculum, Taggart (1989) 
examined these opinions relative to certain personal variables.  Employing a survey instrument 
with a five point Likert scale, the relationship between professional preparedness in 10 areas 
significant to funeral service (e.g., removing the deceased, preparing the body for embalming, 
arranging for the funeral, etc.) and five personal variables (class rank, prior work experience, age, 
educational level, and employment status) was examined.  These variables were explored to 
determine preparedness using information from 447 recent graduates.  Taggart found that three of 
the personal variables explained more than half of the variation realized in the study.  The 
perceptions of educational preparation were highly influenced by individuals’ backgrounds, class 
rank and age.  Taggart (1989) concluded that if ratings are to be used as a tool to gauge 
professional training it is important to remember that these data are highly subjective in that 
ratings on ability may be related as much to personal experience as to their real preparation.  A 
graduate’s status within the funeral home of employment, rank in their graduating cl ss, and age 
have a significant influence on individual opinion regarding professional preparedness.   
Two studies focused exclusively on elements of the ABFSE, considering both the history 
and central elements of the board and also considering specifically the external evaluation team 
(Bigelow, 1997; Reinhard, 2010).  Presenting the historical development of the ABFSE, igelow 
(1997) offered the process that was required for the ABFSE to become the sole accrediting 
agency for funeral service education.  The 5 major divisions of the board are offered: 
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• Scholarship:  A national scholarship program is available to both undergra uate 
students and to graduate faculty members. 
• Curriculum:  Responsible for insuring that the common curriculum taught at every 
accredited program is current, relevant, and accurate. 
• National Board Exam Liaison:  A responsibility exists to communicate between the 
ABFSE and the Conference of Funeral service Examining Board (CFSEB); this 
board handles the testing functions as mandated by the United States Department of 
Education. 
• Accreditation:  Responsible for accrediting all academic programs in funeral service.   
• College and University Council:  This organization reviews recommended motions 
for new or altered policies and procedures and also serves as the only national vo ce 
for funeral service educators in the United States. 
Additionally, Bigelow explained: that each accredited program must undergo a comprehensive 
evaluation at least once each 7 years, that contrary to widespread speculation the board does not 
provide any ranking of the programs, all programs are required to meet all standards, and 
accreditation serves to assure the consumer that students will rece ve adequate, fair, and relevant 
instructions in all accredited programs. 
The literature related to the ABFSE is expanded through research that examines who 
serves on the ABFSE external site teams, their reasons for involvement, perceptions of important 
site visit resources, and team members’ perceptions of training (Reinhard, 2010).  Using surveys 
and interviews, this mixed method study utilized all 39 external mortuary science evaluators who 
participated in site visits during 1999 to 2007.  Significant findings included the discovery that 
team members were mostly white males between the ages 61-70 and they came from th  
Southeast and Central parts of the United States, revealing a lack of gender, age, and geographical 
diversity.  It was also determined that training for team members was limited and inconsistent, 
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which may lead to inconsistencies with respect to meeting accreditation standards.  Reinhard 
recommends more diversity and training with respect to the ABFSE external site visit teams and 
also expresses that more research in funeral service education is needed as the empirical 
knowledge foundation is limited.                 
Accreditation Studies             
 The literature explored with respect to accreditation for the current study was found to be 
dichotomous in nature, either supporting or being critical of the institution of accreditation.  The 
literature supportive of accreditation commonly offers a definition, history and purpose of 
accreditation, while clearly emphasizing the positive impact that accreditation has had on the 
educational process (although at times acknowledging a need for change and in certain cases 
specifically addressing situations unique to individual  programs or particul  educational 
sectors).  The literature critical in nature centers on issues of power, control and at times declares 
that accreditation is part of the problem with respect to the educational pr cess.  It is common for 
this literature to make the case that accreditation standards desire to do harm to the self-regulation 
structure of higher education in the United States.     
 In Support of Accreditation.  
 Numerous sources define, explain the purpose, and proclaim the importance of 
accreditation in developing and maintaining a strong educational system.  Program accreditors 
declare specific purposes of accreditation, academicians argue the unique role that the 
accreditation process plays in educational practice, while other investigators focus on the 
accreditation of specific educational areas.  Two important sections of literature warrant review: 
general accreditation studies and those specific to certain educational situations.  Each division of 
literature presents insights into accreditation and offers differing perspectives, but is united in the 
support of accreditation.         
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 General accreditation investigation. 
 It is common practice to put forward a brief history of accreditation in the United States 
when arguing the positive implications associated with this practice (abfse.org; Baker, 2002; 
Brittingham, 2009; Crow, 2009; Eaton, 2010; Volkwein, Lattuca, Harper, & Domingo, 2007).  
The importance and implications for understanding the establishment and development of 
accreditation are valuable for grasping the contemporary position of accreditation in higher 
education as well as the future challenges and opportunities.  Brittingham (2009) presented an 
investigation that sought to explain the current status of accreditation in the United States; twelve 
points serve as evidence for the development of accreditation in the United States.   
• American accreditation is unique in the world.  The reality of a nongovernmental system 
under the operation of mostly volunteers relying on self-assessment is uniquely 
American.   
• The structures of the U.S. government and decisions made provided the conditions in 
which accreditation developed.  The U.S. Constitution declares that matters not described 
in the Constitution are left to be decided by the states and the people; this l d t e early 
development of higher education to be free of governmental control which led to the 
creation of a diverse system.  Further, no minimum standards were initially agreed upon 
for the initial development of accreditation.  Additionally, judicial decisions supported 
the independence of education from government control.  In 1819 the U.S. Supreme 
Court prevented the state of New Hampshire from taking control of Dartmouth, securing 
the independence of the institution.  Congress has also denied legislation that would 
establish a national university.        
• Accreditation is a reflection of American values.  Established as membership 
organizations financed by dues and fees, accreditation agencies reflect independence.  
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The reality of self-regulation and freedom from governmental control mirors the values 
that helped to establish the entire higher education institution in the Unit d States.  
• As higher education became progressively more important accreditation developed.  As 
access and expansion of higher education emerged accreditation developed to suppor an 
atmosphere that would allow higher education to thrive.  
• Accreditation advanced as the needs of higher education developed, initially identifying 
which institutions were legitimate and later addressing the diversity of institutions.  
Between 1950 and 1965, accrediting organizations created much of the fundamental 
aspects associated with accreditation today, including a mission-based approach, 
standards, a self-study prepared by the institution, a site visit by a team of peers who 
produce a report, and a commission decision evaluating the periodic review.   
• Accreditation standards changed from quantitative to qualitative in nature, from 
prescriptive to mission centered, and from minimal to aspiring.  The trend is for 
accreditation to focus on effectiveness and outcomes.  No longer only concerned with 
elements such as library size, the present-day concern is with the assessment of student 
learning. 
• As a social invention, accreditation evolves to address modern-day circumstances in 
higher education.  Accreditation adjusts to the societal changes that impact higher 
education.  Addressing accreditation differences between two- and four-year institutions 
or responding to new demands for accountability, accreditation agencies must be 
prepared to evolve to meet the current demands on higher education.   
• With respect to quality assurance, accreditation focuses on the future.  Unitd Sta es 
accreditation has a heavy focus on quality improvement.  To succeed as an accredited 
institution an understanding exists that this level of excellence will continue well into the 
future, a cornerstone of continual assessment.   
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• Many of the benefits of accreditation are never recognized.  For example, the cos  
effectiveness of accreditation is typically overlooked as well as the benefit of professional 
development associated with accreditation.  Additionally, self-regulation, when 
successful is highly successful in assuring quality educational environments.  
Accreditation also has the ability to gather numerous institutions under a single tent. 
• Although certain aspects of regional accreditation are not completely logical, benefits do 
exist.  This concerns the geographical nature of accreditation.  Some regions make sense 
and others are less reasonable.  It is also true that regional differences interfere with 
higher education as regional accreditors vary somewhat with respect to t rminology and 
processes, but it is also true that regional accreditation provides a labor tory for 
experimentation on educational issues.  Educational leaders are provided the opportunity 
to influence the educational processes as a result of the accreditation system.   
• The relationship with the federal government is evolving.  As accreditation serves as a 
gatekeeper for federal student money it is believed that the government is entitled to a 
healthy system to make sure that the institutions these students atted me t certain 
standards and provide a quality education.  As the relationship between federal money 
and accreditation grows so must the relationship between accreditation and the federal 
government.   
• Colleges and universities are members of the accrediting associtions and can influence 
the accreditation process through membership participation.  The system of accredit tion 
allows for institutional leaders to participate in the development of the very system that 
will serve to accredit institutions.  The ability to contribute in thisfashion is consistent 
with the self-regulation tradition of higher education.   
Accreditation, inspired by the freedoms provided higher education, has developed to reflect 
American culture and represents the greatness of the academy.  Accreditation has long provided a 
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safeguard between government and higher education, serving to preserve institutional autonomy, 
and at the same time providing student access to financial aid.  The ability to evolve with the 
changes in culture and education served the institution of accreditation well and in the ever-
changing educational climate accreditation can assess its current status and prepare for the future 
(Brittingham, 2009).                                                 
 Numerous definitions exist for accreditation but the majority center on the purpose and 
function of accreditation.  Within funeral service education, the ABFSE declares that 
accreditation is a process in which programs voluntarily submit to peer evaluation against an 
established set of standards.  The goals of this process include the development and improvement 
of funeral service education, providing standards to be met by all programs, establishing and 
maintaining a proper curriculum to make sure all students are offered an appropriate education, 
providing programs with the necessary information to maintain accreditation standards, and 
providing opportunities for students to evaluate programs and institutions to fo ter
interinstitutional relationships.  According to the ABFSE, the accreditation of funeral service 
education programs is intended to help insure that students consistently receive a universal 
education that provides the educational foundation necessary to be a successful funeral 
practitioner (abfse.org, 2011).  
 After presenting accreditation as a process of external quality revew used by higher 
education to ensure quality assurance and quality improvement, Eaton (2009) presented the 
organizational information with respect to accreditation, including types of accreditation, funding 
issues, review processes, and values and beliefs associated with accreditation; the focus of the 
investigation, however, centered around the roles of accreditation.  Eatondetermined that 
accreditation caries out four major roles: 
• Quality assurance to students and the public 
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• To provide access to federal and state funds such as student aid and other federal 
programs 
• To engender private sector confidence in higher education, and 
• To exercise an important role in easing the transfer of courses and programs among 
colleges and universities.        
The successful implementation of these fundamental roles through institut onal self-study, peer 
review and accreditation review support accreditation as the appropriate tool to scrutinize higher 
education institutions in the United States (Eaton, 2009).  Baker (2002) agreed with the 
importance of self-regulation, peer review and the goal of quality assurance, and presented four 
crucial elements that should be associated with accredited institutions.  Beyond the 
acknowledgement that accreditation is the oldest and best known seal of collegiate quality with a 
cornerstone in self-regulation, Baker suggested that the public should be confident of four 
elements of institutions that have been recognized as accredited institutions: 
• The institution has clearly defined appropriate educational objectives 
• The institution operates under conditions through which institutional objectives can 
reasonably be achieved 
• The institution is substantially accomplishing its objectives, and 
• The institution is reasonably organized, staffed, and supported to continue to be 
successful. 
The practice of continuously examining the standards for evaluating institutional quality and 
improvement, and the evolution of these standards, serves to maintain the support of the public 
when it concerns matters of institutional quality and effectiveness.  Thi  confidence is also 
enhanced by the requirement of institutions to make relevant assessment  of the elements 
required to maintain an accredited institution (Baker, 2002).  
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 Crow (2009) weighed in on the accreditation issue initially by acknowledging that by the 
first decade of the twenty-first century the dissatisfaction with accreditation lay with an apparent 
failure to hold colleges and universities accountable for student learning performance.  Crow set a 
goal to present a plan to win back the confidence of the public, accepting that cer ain hanges 
were required.  The eight step plan is not intended to be exhaustive nor is the intent to prioritize 
the steps in the plan.  The plan consists of the following items:  
• Institutional accreditation needs more coordination to allow a consistent national voice on 
such items as national footprint institutions, quality in distance education, mobility of 
achieved learning and defining a qualifications framework for the nation. 
• All accrediting agencies will have to raise the shroud of secrecy.  It is necessary to have a 
more transparent process with respect to the knowledge each agency has regarding the 
accreditation process, institutions, and educational procedures. 
• Accreditors need to define their basic purpose beyond serving as a buffer against 
bureaucratic control.    
• Accreditors should re-examine what constitutes credible peer review in the contemporary 
educational environment.  The complexities of higher education require the consideration 
of extensive training and the utilization of experts in accreditation. 
• The possibility of threatening peer review through greater participation of larger groups 
of stakeholders such as students, policy makers, and employers must be investigated.  
Peer review is historically an essential element of the accreditation process and if this 
component is compromised the entire concept of accreditation may suffer.
• Agencies need to generate more high-return opportunities for interaction wi h colleges 
and universities.  The current perception of the agencies is intertwin d ith compliance.  




• New mechanisms should be discovered to finance the accreditation operation.  As 
demands increase on these agencies it is not sustainable to simply rely on dues and fe
for operations.  Positive opportunities to generate funds and minimize expenses include 
workshops, collaborations and effective partnerships. 
• It may be necessary for accrediting commissions to redefine the extent of he endeavor, 
specifically addressing if the intention is to accredit entire institutions or certain 
educational offerings within institutions.      
In order to implement a plan of this nature, certain elements of the contemporary higher education 
landscape must be addressed.  These issues include a need to address national issues (especially 
the impact of decentralization on higher education), quality assurance, stud nt mobility, a 
national qualifications framework, a strategy to unify the incongruent credentials that exist in 
higher education, and meeting national goals as opposed to meeting institutional goals (Crow, 
2009).  Additionally, Crow declared that a new role is emerging with respect to a creditation.  It 
will be necessary to provide ongoing attention to the relevance of the accreditation processes and 
standards and demonstrate that accreditors are competent when making decisions regarding 
acceptable standards.  Furthermore, continual validation of the importance and relevance of peer 
review will be required, as well as the ability to examine long held perceptions about the 
accreditation process.  In concluding Crow argues that accreditation is and may continue to be a 
positive and productive force in higher education as long as the leaders have an inclination to 
make this happen.   
Specific accreditation investigation.  
 Utilizing a cross-sectional survey design, Miller, Birch, and Cottrell (2010) sought to 
determine the current status and future plans for accreditation approval of professional 
preparation programs in community health education.  This research was deemed n cessary 
because the Council for Education in Public Health addressed master’s programs accreditation, 
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yet no quality assurance process spoke to undergraduate community health programs.  This was 
consistent with Clark (2009) who found that accreditation is important to health educators when 
seeking to determine if a unified accreditation system benefits school health education programs.  
Miller et al. concluded that the majority of undergraduate community health ducation programs 
plan to move forward when accreditation becomes available.  The results further indicated that 
the universities surveyed were supportive of accreditation and that the profession is moving in the 
direction of quality assurance through accreditation.  Additional potential advantages associated 
with accreditation pointed out in this research include supporting employers in locating capable 
health education professionals and providing distinctive institutional categories for prospective 
students.  The authors recommended that undergraduate community health education programs 
begin to align themselves with the accreditation standards as the benefits outweigh the costs and 
it is anticipated that accreditation will become a standard element of undergra uate community 
health education (Miller et al., 2010).  It was found that many health educators believe 
accreditation is significant to the profession and can assist in the improvement of professional 
preparation programs, but the variety of preparation programs make a single approach to 
accreditation in this field challenging (Clark, 2009).  A new approach should be considered with 
respect to the accreditation of preparation programs, beginning with the consolidation of 
processes for public community health education preparation programs as thi can serve as a 
starting point for coordinated accreditation methods in health education preparation programs.  In 
order to make positive strides with respect to accreditation in health education preparation 
programs it is essential that the profession clearly identify long ra e goals, identify critical 
benchmarks with a timeline for accomplishment, and allocate appropriate personn l to assist with 
the completion of the benchmarks.  These steps will be critical in an effort to develop a unified 
accreditation system for community health education programs (Clark, 2009).   
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 Demands and responsibilities are mounting on the accrediting bodies in the United States.  
An increasing sector of constituents insists that student learning outcomes are the ultimate test to 
ascertain program quality.  The appropriateness of accreditation as a quality assurance instrument 
would be less controversial if an abundant amount of knowledge existed in support of 
accreditation as such a mechanism, but systematic studies of the influence of accreditation on 
both changes in educational programs and student learning are unavailable (Volkwein, Lattuca, 
Harper, & Domingo, 2007).  In a study of the impact of an outcomes-based accreditation model 
on educational processes and student learning, Volkwein et al. (2007) assessed th  impact of new 
accreditation criteria for undergraduate engineering programs.  A disconnect exists between the 
educational skills desired by the engineering industry and current student skill sets.  The intention 
of the accreditation criteria is to restructure the curricula, instructional practices and assessment 
practices in engineering programs; furthermore it became required to define program objectives, 
ensure accountability, and implement a system of continuous improvement which better 
addresses the needs of industry.  Responses on surveys collected from graduating seniors, alumni, 
faculty, and chairs of 147 engineering programs served as the data to interpret if the new 
accreditation standards have the desired impact on engineering programs.  Volkwein et al. (2007) 
found that the new standards were influential in fostering desired change in engineering 
programs.  It was established that programs improved curriculum topics and focused more on 
learning strategies.  Furthermore, faculties are more engaged in assessment activities, professional 
development, and graduates embrace a more collaborative learning environment.  Although 
limited research has been conducted directly evaluating the connection between accreditation and 
changes in educational programs and student learning, in this case, necessary changes made to 





Critical of Accreditation.                                               
    A common theme in the literature critical of accreditation is the struggle for power and 
control.  At the heart of the issue is a fear of bureaucratic control of higher education, a loss of 
institutional autonomy.  This literature also weighs in on specific problems associated with the 
accreditation system that impacts institutions, programs, and the highereducation system as a 
whole.   
Power and control. 
Many concerns spin around the literature critical of accreditation, including that most 
accreditation reviews are kept private and those released focus on processes not critical items 
such as learning and costs (Bennett, 2010; Harvey, 2004).  At the center of these argum nts is the 
fear that higher education institutions may lose the long history of self-autonomy.  Institutional 
autonomy has been a significant feature of American higher education and it is feared that 
accreditation agencies may desire to control higher education and derail self- utonomy (Dill, 
Massy, William, Williams, & Cook, 1996; Harvey, 2004; Neal, 2008).   
In assessing accreditation and academic quality assurance, Dill, Massy, William, & Cook 
(1996) reviewed recent arguments for manipulating the structure of self-regu ation in higher 
education.  Fundamental to this problem was that the inadequacy of collegial m chanisms of 
educational quality assurance has not been debated with respect to modern argumets.  In 
addition, in order to maintain higher education autonomy the academy must make a commitment 
to improving internal mechanisms of quality assurance.  Without renewed dedication to address 
this situation the powers associated with accreditation standards may intrude on higher education 
autonomy.  Dill et al. (1996) made a luminous argument when the discussion turned to the 
importance of teaching excellence and quality assurance.  Peer review is common and accepted in 
research, yet faculty demand independence when the discussion turns to teaching x ellence and 
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the student learning associated with instruction.  The concluding argument was that the 
deterioration of internal means of academic accountability is real and if the academy does not 
address these shortcomings the risk of losing institutional autonomy likewise is real.   
Also acknowledging a threat to sovereignty, Neal (2008) presented many shortcomings 
with accreditation, including the assertion that accrediting agencies are not very good about 
penalizing institutions for poor quality and that there is an inherent interest in accreditation 
review teams to go easy on institutions.  It is in the interest of a review team to go easy as they 
are cognizant of the fact that one day their own institution will undergo the scrutiny of a similar 
team.  Additionally, Neal indicated that simply being an accredited program does not lend an 
institution or program to be innately superior to non-accredited programs, and it stands to reason 
that when the people who decide what constitutes quality will also one day be judged by these 
standards that the bar will be set quite low.  He concluded that essentially accreditors operate a 
monopoly of sorts leading to cartel-like behavior, a problem that should be addressed and 
competition encouraged.  Accreditors should apply consistent standards that are consequential to 
student learning and educational quality and not concern the agencies in areas ot significantly 
associated with educational quality or student learning.  
Asserting that certain characteristics, taken for granted, serve to legitimize accreditation, 
Harvey (2004) argued that accreditation is neither neutral nor benign.  Analyzing the views of 
people who have been involved with accreditation in the United States, Britain, and Canada, the 
mission of this study was to uncover realities with respect to accreditation.  He suggested that 
even though accreditation involves compliance and accountability, the chief function is to retain 
area control.  He emphasized that accreditation has three nuances: 
• Accreditation is a process applied to applicant organizations 
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• Accreditation is the label that institutions or programs may acquire as a result of the 
accreditation procedures, and 
• Accreditation is a conceptual notion of a formal authorizing power enactd through 
official decisions regarding the accreditation process; this concept giv s accreditation its 
legitimacy. 
These nuances support the observation that accreditation is utilized as a marketing tool in higher 
education and the belief that an external guiding hand (accreditation) that knows what i  best and 
that academia should conform to these standards.  A central concern is the perceived infringement 
of practitioners into the academic realm with specific requirements rlated to course content, 
teaching and learning approaches, and assessment methods.  Harvey concluded that accreditation 
is a struggle for power and it is not a benevolent process.  The data continually noted references 
to jumping through hoops and the tail wagging the dog when referencing the accreditation 
process.  Accreditation is essentially about a transfer of power from educators to managers and 
bureaucrats (Harvey, 2004).   
 Davis and Ringsted (2006) investigated how accreditation standards contribute to medical 
education quality.  They declare that the fundamental purpose of medical education a creditation 
is to improve the overall quality of healthcare; acknowledging this reality, most schools embrace 
the accreditation process as it is believed to be a catalyst for positive change, yet it is asserted that 
there are no data linking quality of physician practice to accreditation and th t there is limited 
evidence of direct linkages between accreditation and patient outcomes.  Additionally, they 
asserted that success rates on certification exams remain a strong indicator of quality programs in 
the accreditation process, yet the link between success on certification examinations and quality 
of care is contentious (Davis & Ringsted, 2006).  The standards required to obtain and maintain 
accreditation are numerous, but relating these standards to outcomes can be quite problematic.  
With respect to medical education, standards in many ways have become a numbers game, time 
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on task, and number of patients visited, but no direct data support these as improving overall 
healthcare.  The question beckons, is the goal to assure accreditation or improve healthcare?  
Different programs are as unique as different people and no two will attain proficiency in the 
exact same fashion.  They concluded that medical education standards need to be based on data 
that reflect faithfulness to continual improvement in overall healthcare (Davis & Ringsted, 2006).   
Program Quality Studies             
 Uncovering literature focused on program quality exposed a triad of recurring themes.  
Significant literature dealt specifically with approaches to frame quality in higher education, 
exploring different ways to define quality and the characteristics associated with quality in higher 
education.  A second theme revealed the importance of previous studies that provide indicators of 
institutional prestige and reputation in the development of additional research, and the 
appropriateness of these indicators.  The final theme realized was research that directly sought to 
determine elements that are associated with quality educational programs o  institutions.     
The Framing and Defining of Quality. 
A primary step necessary to unearth educational elements associated with quality 
institutions and programs is to grasp a clear understanding of the definition of quality.  The search 
for this understanding is common in the literature (Bogue, 1998; Dew, 2009; Freed, 2005; 
Grunig, 1997; Odden, 1990; Sweitzer & Volkwein, 2009; Tam, 2001), resulting in various 
perspectives on the same issue.  Quality as endurance (stand the test of time), luxury (luxury 
items are of high quality), conformance (reduction of quality to specified chara teristics), 
continuous improvement (encouraged innovation), and value added (education should add value 
to the student) is the Dew (2009) approach to this challenge, who asserted that it is possible to 
frame the issue of quality in higher education through these lenses.  He argued that in order to 
engage in a conversation about quality in higher education one must first frame this discussion so 
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all parties engaged in the conversation are referencing the same reality.   The existence of 
numerous definitions and beliefs when considering higher education quality necessitates 
communication among constituents.  This includes understanding the systemic nature of quality, 
vital role of leadership, understanding a systems role in the community, data collection, 
knowledge management, faculty development, and overall process improvement (Dew, 2009).  
 Partially concurring on the traditional elements associated with quality, Bogue (1998) 
offered theories and definitions of quality including conforming to specifications, fit for use, 
achieving a mission, improving continuously and considering multiple factors.  Bogue further 
offered three theories of quality in higher education, including limited supply, quality within 
mission, and the theory of value added.  The contemporary issue of accountability is present in 
this understanding of quality; the ability to assess both student and program pe formance should 
be part of any quality investigation.  Bogue (1998) concluded that the discussion of the definition 
of quality initiates a conversation about the purpose of quality.   Quality is a moral and ethical 
issue in higher education.  The concept of the ethical professor and a variety of accountability 
measures are additional gauges of quality in higher education.   
Tam (2001) explored measuring quality and performance in higher education.  Central to 
her presentation is an understanding that quality means something different to different people.  
She further argued that the complex nature of evaluating quality makes focusing primarily on 
inputs and outputs questionable.  Consistent with other studies, she presented a vari ty of systems 
that have been utilized in the evaluation and definition of quality, including quality control, 
quality assurance, quality audit, quality assessment, and indicator system .  At the heart of the 
presentation is the necessity of the inclusion of elements central to the students’ experience when 
evaluating quality.  If an evaluation fails to address elements associated with student learning and 
the general level of intellectual and emotional progress being made throughout the years in the 
educational institution, it is incomplete (Tam, 2001).    
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Various studies associated aspects of a total quality environment wh n defining or 
explaining frameworks of quality in higher education.  With a focus to create ducational 
institutions that mirror the world that students will encounter, a more extensive presentation of a 
total quality environment was developed by Freed (2005).  This model consists of 11 
characteristics associated with total quality environment: 
• Ask new questions and be concerned about the answers; assist the students in 
understanding the learning process 
• Create a learner-center environment.  The learning process should be colla orative 
• Through continuous feedback develop more self-awareness 
• Develop trusting relationships with students through conversation and other 
communication  
• Allow communication to create a sense of community in the educational instituton 
• Be aware of your value system and work to understand others; share these with others to 
develop a common understanding of the educational institution 
• Utilizing feedback, require students and faculty to reflect on both successes and failures 
in an effort to improve the organization 
•  Work to make connections to the world outside of the educational arena.  This will aid in 
making learning more applicable to the students 
• Design challenging assignments and provide students with an opportunity to achieve 
these lofty goals 
• Realize that teaching is a service and implement service-learning into the curriculum, and 
• Faculty need to understand the importance of asking the right questions.  Strive to make 
students think critically by asking challenging questions.   
The importance of the application of these characteristics rests in the belief that students need to 
focus on skills that will be required in the workplace.  As evidenced in these characteristics, 
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students will not necessarily need to know the answer to specific questions but attain an 
understanding of how to ask insightful questions.  If these characteristics are missing from the 
educational institution students will not be adequately prepared to address the challenges of the 
workplace and life in general (Freed, 2005).  
Indicators and their Appropriateness. 
Investigating the literature concerning higher education quality one quickly realizes the 
significance of previous research related to measurements of higher education reputation in the 
development of additional studies (Bogue, 1998; Dill & Soo, 2005; Grunig, 1997; Schmitz, 1993; 
Sweitzer & Volkwein, 2009; Volkwein & Sweitzer, 2006).  The importance and potential impact 
of educational indicators are more than trivial.  These items can influence policy makers, 
resources allocation, admissions and staffing decisions.  Schmitz (1993), concerned with the 
accuracy and validity of educational indicators, sought to discover to what exten ducational 
indicators are valid and if indicators commonly used in a national perspective are appropriate 
from a regional standpoint.  Two sets of data compiled by U.S. News and World Report serve as 
the data analyzed.  He confirmed that entrance test scores serve well in pr dicting reputation in all 
institutions and that retention and graduation serve in a lesser capacity in th s role.  He further 
noted that interactions exist between selected indicators and institutional categories, creating 
limitations to these findings.  Research, student assessment, and faculty and administrator 
development are all regularly accepted as indicators of higher education quality, but if these 
educational indicators are going to influence public policy it is critically important that additional 
research be conducted in order to ascertain a more definite definition of quality and more relevant 
indicators of exceptional educational processes (Schmitz, 1993).        
Volkwein and Sweitzer (2006) investigated elements of higher education that have been 
identified as contributing to reputation and prestige related to research universities and liberal arts 
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colleges.  Studies that contribute to the data bank in this study include information from 
publications such as U.S. News and World Report, the Institute for Scientific Information Web 
Knowledge, as well as four college guidebooks such as Barron’s and the Princ ton Review.  The 
existing literature that served as foundational elements for this study fo nd that size, selectivity, 
percentage of faculty possessing Ph.D.s, faculty publication, average cost of tuition, room, and 
board, as well as retention and graduation rates are associated with institutional reputation and 
prestige.  The sample for this study consisted of 447 liberal arts and research institutions and the 
purpose was to test the existing indicator claims of reputation and prestige a  realized through 
past research.  Results of regression analysis concluded that institu ional control, age, size, and 
resources are foundational elements with respect to enrollment levels and that strong faculty, 
students and academic outcomes work together to enhance institutional reputation and prestige at 
research universities and liberal arts colleges (Volkwein & Sweitzer, 2006).   
Continuing the investigation of higher education reputation and prestige, thes  authors 
searched for elements associated with prestige among individual graduate nd professional 
schools.  Sweitzer and Volkwein (2009) examined the peer assessment ratings developed in the 
2008 U.S. News and World Report regarding schools of business, education, engineering, law, 
and medicine.  Although studies inquiring about reputation and prestige at the undergraduate and 
graduate levels existed, studies that examine correlates of prestige for ndividual programs and 
professional schools were short in supply.  Beyond identification of correlates of r putation and 
prestige in these specific programs, Sweitzer and Volkwein also wanted to determine if the same 
correlates hold true in these programs as they do for undergraduate and graduate levels in general.  
Validity problems associated with ratings in higher education were offered, including doubts with 
respect to using ratings to measure quality and the very issue of differing opinions about what 
actually constitutes quality.  This study included data from 49 business school , 50 schools of 
education, 50 schools of engineering, 92 schools of law, and 51 schools of medicine.   
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Regression analysis revealed that the indicators of reputation and prestige for these 
programs were very similar to the results at the undergraduate level found by Grunig (1997) and 
at the graduate level indicated by the U.S. News and World Report data,  which indicated that 
reputation and prestige are influenced by enrollment size, admissions test scores, and faculty 
publications.  Although the exact level of relationship between each indicator and specific 
program varied, these indicators were consistently associated with reputation and prestige at the 
undergraduate, graduate, and across various disciplines (Sweitzer & Volkwein, 2009).  
With an interest in the direct implications of increased research on institutional reputation 
and prestige, Grunig (1997) examined the relationship between undergraduate, graduate and 
doctoral programs at research universities.  The impact of reputation on different programs and 
levels of education as influenced by research were of special interest in this study.  Reputational 
ratings from U.S. News and World Report and the National Research Council served as variables 
in the study.  The comparative analysis revealed that among undergraduate programs, both public 
and private, the difference in ratings is largely due to institutional size and admissions selectivity.  
Results further indicated that the amount of research performed by an institution has a substantial 
impact on the ratings received by undergraduate programs.  Implementing education that has an 
important effect is essential in the contemporary higher education arena. Competition for 
resources is increasing and governmental support is diminishing.  Central to attracting funds and 
improving educational reputation and prestige is increased dedication to institutional research 
(Grunig, 1997).   
Grasping the international interest in indicators and increasing demand for data on higher 
education quality, Dill and Soo (2005) conducted a comparative analysis of predicto s.  In search 
of a consensus regarding the measurement of higher education quality and examining the 
implications of different ranking systems, Dill and Soo compared systems in Australia, Canada, 
the United Kingdom, and the United States.  Notwithstanding differences in rating systems, they 
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found that a common approach to evaluating quality in higher education is emerging.  Indicators 
such as selectivity, quality of faculty, and research were considered important measures across 
systems.  They further discovered that the definition of academic qual ty is converging across 
rating systems, consisting of input measures such as selectivity of admissions, quality of faculty, 
and financial resources available to the institution.  Additionally, the importance of governmental 
policy, and the impact determinants of quality may contribute to this policy, entered the equation 
with respect to the overall educational quality rating of an institution (Dill & Soo, 2005).          
The Search for Elements of Quality. 
Acknowledging the inherently controversial nature associated with rating cademic 
quality, Geiger and Feller (1995) investigated the importance of academic research in 
ascertaining academic quality.  Inspecting growth and dispersion of funds for academic research 
in the 1980s, the fundamental argument in this study centered around the accumulation of 
institutional assets through dispersions related to research.  The link between quality faculty, 
research funding and institutional capabilities served to enhance institut onal quality.  The 
quantity of full professors combined with programs that graduate a large number of doctoral 
students enhance academic quality, it is argued.  The connection between quality and research 
benefits institutions of higher education, providing incentive for all institutions to pursue faculty 
accomplished in research and publication (Geiger & Feller, 1995).         
The search for correlates of quality and prestige in higher education is not just a 
contemporary issue.  Hagstrom (1971) examined correlates of program prestige by analyzing the 
quality ratings of 125 departments in mathematics, physics, chemistry, and biology.  The study 
utilized a survey instrument to gather data, the collection of career data for sampled people via 
the American Men of Science, and information regarding participant publication records through 
the Science Citation Index.  Linear multiple regression analysis revealed significant results with 
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respect to departmental prestige.  Hagstrom found that department size, accounting f r early 
one-third of variance associated with departmental prestige, is found to be significant when 
considering department prestige.  The average production of research publications oupled with 
average citations were found to account for more than half of the variance with respect to 
departmental quality.  Research opportunities, faculty background, student characteristics, and 
faculty awards and offices held were also found to be significantly correlated with quality 
programs.  Hagstrom further noted that quality programs typically have higher morale and better 
interpersonal communication, providing additional support for the importance of achieving a 
quality program (1971).   
Continuing the investigation of correlates of departmental quality in higher education, 
Conrad and Blackburn (1985) suggested that “Program quality or excellence is both timeless and 
a timely issue in American higher education.  What constitutes quality, how to identify it, and 
how to foster it are questions that have concerned educators since the colonial lleges” (p. 279).  
This claim leads to an examination of correlates of departmental quality at the masters and 
doctoral level, specifically in regional colleges and universities.  Conrad and Blackburn 
investigated five departments:  biology, chemistry, education, history, and mathematics at 22 
regional colleges and universities.  In order to measure the dependent variable, department 
quality, teams of external evaluators were developed to evaluate the programs.  To quantify the 
results of the evaluations a 5-point scale was used in the evaluation process and scores ranged 
from high praise to a recommendation of closure.  Five major categories wer  part of the 
evaluation; these consisted of faculty, students, program, facilities, and support.  In total, 164 
independent variables within these five categories became part of the study.  Using the analytic 
tools established in the Hagstrom (1971) study, results revealed that scholarly productivity (the 
strongest indicator), age, tenure status, origin of highest degree, teaching workload, as well as 
proportion of advanced degree programs and library size, are all correlated with departmental 
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quality at regional colleges and universities.  These findings are consistent with studies of 
nationally highly ranked institutions but the relationship between the variables in the regional 
schools are not as strong, revealing that at the regional level departmntal quality correlates are 
more diverse and multidimensional (Conrad & Blackburn, 1985).   
In a study that replicated the work of Conrad and Blackburn, Young, Blackburn and 
Conrad (1987) expanded the sampled programs in the analysis of program quality in regional 
universities.  The sample doubled the number of departments and increased the number of 
institutions and programs investigated.  The study examined program reviews, considering, the 
impression of the importance of elements of faculty, student body, facilities, program, and 
support.  Even with the increased sample in this study the same variables were determined to 
have the greatest predictive value when measuring program quality.  Scholarly productivity by 
faculty was again the greatest predictor of program quality, but the relationship is not as strong 
indicating that “traditional indicators of quality may be valid, but they carry  different weight at 
regional institutions” (Young, Blackburn, & Conrad, 1987, p. 322).  In conclusion, Young, 
Blackburn, and Conrad suggested that additional research needs to be conducted to f r her the 
understanding of the fundamental problem of defining program quality and ascertaining 
correlates of quality in various educational areas, including regional institutions.   
The continual search for elements that correlate with departmental and program quality 
and prestige in higher education was brought into question when Keith (1999) studied the 
institutional context of departmental prestige in American higher education.  The focus of the 
study was the comparison between university characteristics and attributes bestowed upon 
specific departments within the university.  Investigating data from three previous studies that 
examined the perceived quality of faculty in departments granting research doctorates, selected 
faculty were mailed a list of competing departments and were requestd to judge the departments; 
no evaluator was permitted to comment on their respective department.  The survey instrument 
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included variables such as prestige ratings, scholarly publications, citations per faculty, 
departmental publications, faculty size, graduate student enrollment, proportion of highly rated 
departments, research universities, and institutional control.  Analyzi g the data with factor 
analysis, regression analysis, and a two-way analysis of variance, significant results were 
obtained.  Keith discovered that specific departments within universities had comparable ratings 
to one another and that university’s reputations influenced individual dep rtment ratings.  
Additionally, he found that over a 25-year period 38% of departmental ratings d d not change and 
45% note miniscule changes, justifying the finding that university reputations are quite stable 
over time.  The implications of this research are significant in that “ his study shows that 
departmental ratings are primarily tied to institutional reputations” (Keith, 1999, p. 431).  Keith 
advised that future research needs to address the purpose of teaching, research, and scholarship 
needs, and he calls for attention to the educational-economic connection and thenecessity to track 
career patterns of graduates associated with different institutions (Keith, 1999).                      
Summary 
 This chapter surveyed the literature related to the study, which seeks to determine what 
defines a quality funeral service program beyond accreditation.  This included an introduction to 
the line of inquiry, information pertaining to the search process, and the presentation of the 
literature itself.  The review highlighted three corpora that rel e to the determinants of what 
defines a quality funeral service program beyond accreditation.  These thre areas─funeral 
service education literature, studies related to accreditation, and those pertaining to ascertaining 
quality in higher education─were evaluated.  Although the literature spanned a considerable 
spectrum in higher education and at times was contradictive in nature, certain onclusions may be 
drawn from the studies presented in this review.   
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 The literature directly related to funeral service education was limited, yet several pieces 
were discovered that examined different aspects of funeral service edu ation.    Issues related to 
students, accreditation, and instruction, as well as literature investigating specific aspects of 
instruction and professional preparedness in funeral service education, have been identified by 
researchers.  Certain conclusions that are noteworthy include the reality that funeral service is a 
unique field, often ostracized from other areas of the campus, as indicated by Cahill (1999), yet in 
many aspects the concerns and challenges are similar to other educational fields.  Personal 
motivations to enter a funeral service education program may differ, as p esented by Shaw & 
Duys (2005), but aspects related to the importance of strong instruction, the utilization of 
technology, which degree to pursue, and the challenges of accreditation are common across the 
higher education landscape.   
 The search for accreditation studies resulted in a bifurcation of the literature, those 
studies supportive of accreditation and others that are critical.    Collectively, these investigations 
attempt to define accreditation and provide support for the necessity of the institution of 
accreditation.   Understanding that accreditation is a process in which programs voluntarily 
submit to peer evaluation against an established set of standards, as indic ted by abfse.org (2011), 
the studies view accreditation as significant in the establishment and development of the 
American higher education system.  The literature supportive of accreditation collectively makes 
an argument that it is through accreditation standards that higher education will be able to make 
the necessary changes demanded of contemporary society, although at times the literatur  
acknowledges a need for change and in certain cases specifically addresses situations unique to 
individual  programs or particular educational sectors.  The literature critical of accreditation 
centers on issues of power and control, and at times declares that accredittion is part of the 
problem with respect to the educational process.  At the center of this literature is concern about 
the autonomous history of the academy.  It is common for these critical pieces to acknowledge 
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the significant role accreditation has played in higher education, but question the motiv s of 
accreditation in contemporary higher education.   
 The final corpora involved literature that attempts to define quality in higher education.  
Recurring themes in this literature were the constant search for a universal definition for quality, 
appropriate means to frame quality, and what characteristics are commonly associated with 
quality in higher education. Although definitions and characteristics were found to converge, no 
universal understanding of quality has been determined.  Even though researchers investigate the 
findings of the existing literature in search for a common understanding of quality, findings 
remain unique.  Although each study was able to ascertain certain elements associated with 
quality, the definition of quality was not universally agreed upon, as much of theresearch 
involved differing levels of institutions, programs, and departments.  Beyond a general agreement 
that higher education quality involves issues regarding faculty, students, facilities, specific 
program information, and support, few specific elements are agreed upon.  Even the reality of 
specific department’s reputation and quality is questioned when Keith (1999) found that 
departmental ratings are directly tied to institutional reputation.   
 The literature explored in this chapter assesses three considerations for a study that 
examines what defines a quality funeral service education program beyond accredit tion:  funeral 
service education, accreditation, and program quality.  The limited empirical research found with 
respect to funeral service education indicates that the current study charters a relatively new area 
in higher education studies.  This research also hopefully adds both to the knowldge base 
associated with accreditation studies and the research directly rela ed to quality in contemporary 









This chapter serves to introduce the methods used to formulate the study, wi h particular attention 
to the collection and analysis of data.  The chapter begins with a succinct overview of the study 
and then presents a more developed exploration of the model that was used in the searc  of what 
defines a quality (a construct of funeral service education program’s ability to prepare students 
for a successful career as funeral practitioners) funeral service program beyond basic 
accreditation.  Following this general perspective is information about the research context, 
subjects, instrument development, procedures used for the study and information about the data
analysis.   
The General Perspective 
 This exploratory research sought to ascertain what defines a quality f neral service 
education program beyond basic accreditation.  Elements commonly associated with quality in 
higher education were identified in the previous chapter and were utilizd in the evaluation of 
quality with respect to funeral service education.  This quantitative research employed standard 
multiple regression to analyze the data collected via an online self-report survey instrument 
developed by the researcher, seeking to uncover predictive qualities of the educational elements 
analyzed.   
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The Research Context 
The central focus of this research, funeral service education, presents unique parameters with 
respect to location and number of programs.  Currently there are 56 accredited funeral service 
programs in the United States (Habenstein & Lamers, 2010), limiting the research population, 
which necessitated a census study.  The fundamental problem addressed in this study─a lack of 
understanding of the effectiveness of funeral service institutions in the preparation of students for 
a career as funeral practitioners─was best addressed through the collection of data from 
accredited funeral service education programs across the country.  An attempt was made to obtain 
data from all 56 accredited programs in the country to address the research question.  As these 
programs indeed span the entire country, an online survey was used to collect data na ionwide.  
Necessary contact information was obtained from the ABFSE which allowed the researcher to 
contact potential subjects with an email letter inviting them to participa e in the study and 
subsequent correspondence included information necessary to locate and participate in the online 
survey.  A month and a half period was used to collect data in an attempt to obtain a high 
response rate.   
The Research Participants 
 The small population size related to funeral service education indicated above, which 
suggested the benefits of a census study, highlighted the importance of locating experts in the 
field and securing these individuals as subjects for the study (Gay, Mills & Airasian, 2009).  As 
this research sought to understand what defines a quality funeral service program beyond 
accreditation it was important to identify individuals not only with an expertise in funeral service 
education, but also with a working knowledge of accreditation with respect to funeral service 
education.  The leadership position in funeral service education programs is uniquely qualified to 
speak to educational issues associated with funeral service education, as his po ition typically 
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teaches, offers leadership with respect to instruction and curriculum iss es and also serves as the 
contact person for respective programs with the ABFSE regarding accreditation issues.  Leaders 
at funeral service / mortuary science programs such as The Dallas Institute, Southern Illinois 
University, University of Minnesota, and St. Louis Community College at Forest Park were 
identified as potential participants.  These individuals were selected because of their unique 
knowledge related to funeral service education.  Due to the small populatin it was necessary to 
reach out to the leadership at all accredited funeral service programs so that the findings of this 
research would potentially be generalizable across the entire landsc pe of funeral service 
education and add to the knowledge base with respect to quality in higher education, especially 
when considering the case of exceeding basic accreditation standards.    
Instrument Development 
 When the decision was made to research what defines a quality funeral service education 
program beyond basic accreditation it became necessary to locate a research instrument 
appropriate for assessing data relevant to the fundamental question of the investigation.  
Analytical techniques would be tailored to the instrument.  During the search for empirical 
studies in the area of funeral service education, limited literature surfaced and it was determined 
that in order to locate a suitable instrument for this study it would be necessary to look beyond the 
available peer-reviewed literature.  Mental Measurements Yearbook with Tests in Print was 
searched but no appropriate instrument was found.  The search for a suitable instrument then led 
to Digital Dissertations / Dissertation Abstracts, where a number of related studies were 
revealed, but again no instrument was found that could be utilized to answer the c n ral question 
of the current study.  It became apparent that a new instrument must be created and hat it would 
be appropriate to begin with an instrument that was developed to address a similar question.  The 
starting point for developing the new instrument was the modification of an expert survey (Li, 
2007) located in Digital Dissertation and implemented to measure characteristics of quality 
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online Chinese language teaching and learning in higher education.  The remainder of this section 
presents the three elements central to the development of the research instrument, including 
information about the criterion variable, demographic items, and scaled items on the instrument.  
The section concludes with the arguments for requiring pilot studies in the development of the 
instrument.    
 Criterion Variable. 
Central to the development of this instrument was the determination of the criterion 
variable, the variable to be predicted in a regression study (Gay, Mills & Airasian, 2009).  The 
criterion in the study was regressed against the predictors (regress y on x) to determine the 
predictive qualities associated with each predictor (Pedhazur, 1982).  The focal question of the 
study─what defines a quality funeral service program beyond basic accreditation─provided a 
foundation for the establishment of the criterion.  The development of the criterion for this study 
evolved through the pilot process, and was formally identified during the second pilot study.  A 
scaled item was added at the conclusion of the demographic section of the instrument which 
served as the criterion for this study.  The item, “A funeral service educational program which 
goes beyond the American Board of Funeral Service Education requirements is a quality 
program” was placed in this position so it was not influenced by other scaled items in the 
importance section of the survey.  To determine the level of agreement with this statement, the 
anchors for the criterion were set as strongly agree to strongly disagree (Vagias, 2006).   This 
provided the necessary structure to evaluate data with standard multiple regression.             
 Demographic Section. 
 As indicated in the first chapter, funeral service educational offerings across the United 
States vary considerably.  Degree options, institutional types, and expected time to complete a 
program are examples of these differences.  The demographic section of the instrument included 
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numerous items as a result of the diverse nature of funeral service p ograms.  For example, 
requesting information about institutional type, size and course offerings resulted from the 
literature that explains the various institutional types in the fun ral service arena (abfse.org, 2008; 
Bigelow, 1997; Habenstein & Lamers, 2010).  This information enhanced the analysis of the data.  
Additionally, personal information was added to the demographic section of the survey to further 
understand if age, sex, education, experience, and funeral service licensure had a significant 
impact on the data collected in the study.         
 Scaled Items. 
 The section of the instrument that assessed importance consisted of 7-point scale items, 
allowing subjects to respond to various descriptive items included on the survey.  The modified 
scale was expanded from 5-point to 7-point to provide for greater variability nd reliability 
(Rhodes, 2010).  Based on the review of the literature, educational elements commonly associated 
with quality were identified and included in the survey.  Such elements included the importance 
of scholarly research (Conrad and Blackburn, 1985; Geiger & Feller, 1995; Hagstrom, 1971; 
Young, Blackburn and Conrad, 1987), as well as library size, tenure status, and the importance of 
faculty with terminal degrees (Conrad and Blackburn, 1985; Young, Blackburn and Conrad, 
1987).  Additional items specific to funeral service education were included in the scaled section 
of the instrument.  These items collectively comprised the instrument us d for the study.     
 The Need for a Pilot Study. 
 The need to develop an instrument for this study necessitated the implementation of pilot 
studies in order to evaluate the reliability and validity of the scaled items of the survey.  This 
process provided information about deficiencies and suggestions to improve the instrument (Gay, 
Mills, & Airasian, 2009).  The pilot studies further allowed for the evaluation of the ability of 
respondents to understand instructions and questions fundamental to the developm nt of an 
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effective measurement tool (Creswell, 2005).  Both demographic and scaled items were included 
in the pilot studies.  When feedback was received from subjects and internal consistency 
reliability determined, appropriate revisions were made to further improve the instrument.  The 
goal was to produce a highly valid and reliable measurement tool for the study.           
Procedures  
 The implementation of the research required deliberate steps to obtain quality dat  from 
the participating subjects.  This research, utilizing a web based survey, had nuances that were 
expected and appropriate methods were employed to reduce errors associated with coverage, 
measurement and non-response.  This research adhered to a tailored design method in an effort to 
address these concerns (Dillman, 2007).   Specific procedures were observed in an effort to 
support the data collection process with a foundation in the Dillman principle.  These steps 
included: 
• Informational letter drafted which accompanied the instruments used in the pilot studies 
(see Appendix A) 
• Initial instrument developed (see Appendix B) 
• Pilot testing of instrument and appropriate revisions made to the instrument 
• A second pilot testing of the revised instrument  
• List of potential subjects for the study obtained (ABFSE) 
• Pre-survey communication with all potential subjects utilizing multiple methods 
(telephone and email) inviting them to participate in the study  
•  Five days after the pre-survey communication additional electronic c mmunication was 
sent to all potential subjects with web link to the online survey instrument 
• First reminder sent via electronic communication to all participants two weeks after the 
link to the research study was sent.  The link to the survey was embedded in this email 
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• Second reminder sent via electronic communication to all participants four weeks after 




The data analysis consisted of three key elements:  fine-tuning the measurement tool, the 
actual data analysis, and the reporting methods that were utilized.  This section  describes these 
elements of the project.  
Final Instrument Development and Data Analysis.     
 The final instrument was developed after the second pilot test was completed, th  
reliability and content validity were reassessed, and the construct validity evaluated.  Appropriate 
revisions were made to the instrument and the document was converted to an online survey 
format to collect data.  As a quantitative study using an online survey instrument, a critical 
element in the process was making sense of and organizing the data.  As respon es to the survey 
were received they were entered into a codebook created for this study on PASW Statistics 18, 
Release Version 18.0.0 (Ó SPSS, Inc., 2009, Chicago, IL, www.spss.com).  These entries were 
periodically spot checked to reduce data entry errors.  These data were analyzed using descriptive 
indices and standard multiple regression.  This regression technique sought to uncover predictive 
values associated with the importance section of the survey, the criterion was regressed against 
the list of predictors (regress y on x) to determine the R squared value which reports the strength 
of prediction, and the prediction equation was developed.  The equation and R squared were 
tested for statistical significance with the omnibus F-test and accompanying exact p-value.  
Additionally, prior to running standard multiple regression the assumptions associ ted with this 
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technique were evaluated to support the use of regression as a statistical technique for this 
research.  The results of the analysis are presented in the following chapter.       
Data Reporting. 
 Multiple methods were used in the presentation of the data, including both written and 
graphic formats.  Figures and tables were used to enhance the data presented in the written form 
in an effort to present the data in an effective and all-inclusive manner. 
Summary 
 This chapter presented the methods used in an effort to determine what defines a quality 
funeral service program beyond accreditation.  In addition to the general research p rspective, 
context, and participants, this chapter introduced the development of an online self-report 
instrument that was used to collect the data for this study as well as the procedures necessary for 
the implementation of the research.  The chapter also indicated that standard multiple regression 
statistically evaluated the data in search of predictive qualities associated with quality in funeral 








This study employed an online instrument to gather data from funeral service du ation 
leaders across the United States.  These data, evaluated utilizing standard multiple regression, 
provided items that predict elements associated with quality in funeral s rvice education.  This 
chapter presents the findings of the study, including the results of pilot studies to evaluate the data 
collection instrument and the final development of the online instrument.  Additionally, this 
chapter describes the actual data collection process and analysis, including a final reliability 
assessment, and the examination of the demographic and scaled items.  The chapter concludes 
with a brief summary of the data collection and analysis process.      
Pilot Results 
Two studies were undertaken to determine the reliability and validity of the instrument, 
which included both demographic and scaled items.  Central to the effective instrument was to 
remain connected to the fundamental purpose of the instrument.  In this case the focus was to 
develop an instrument that identified educational elements consistent with qualy in funeral 
service educational programs. 
Establishing that the instrument produces accurate results was the focus o  the instrument 
reliability.  It was necessary to provide support that the measurement from he instrument 
revealed consistent results.  The pilot studies employed Cronbach’s alp a to determine a 
reliability coefficient in order to establish internal consistency reliability for the importance  
50 
 
section of the instrument.  Additionally, it was necessary to establish content validity.  Content 
validity was considered to ensure that the information obtained by the instrument actually 
reflected information about the intended purpose of the instrument (Hopkins, Staley, & Hopkins, 
1990).  This was critical in order to secure interest and active particition from research 
participants.  When funeral service education leaders across the country were invited to 
participate in this study, as experts in the field, it was necessary for these professionals to grasp 
the connection between the content of the instrument and the purpose of the study, namely, to 
determine what defines a quality funeral service program beyond accreditation.  This required the 
determination that sufficient representation of elements potentially associated with program 
quality were presented in the instrument.   
The first pilot study began when the instrument was presented in person by the researcher 
to a collection of funeral service professionals at the Oklahoma Funeral Directors Association 
Convention on April 4, 2011 in Catoosa, Oklahoma, where a funeral service executive 
proclaimed, “It is about time the school quit relying on the industry to train students” with respect 
to the content of the survey instrument.  To expand the sample population to 30, data were also 
collected from funeral directors around metro Oklahoma City, as they were available to 
participate, and a collection of funeral service students in their final year of study at a local 
funeral service education institution in Edmond, Oklahoma.  All pilot participants were selected 
because they have knowledge of funeral service education and were available to participate.  As 
indicated above, these data served to provide information about the reliability nd validity of the 
initial instrument, and to garner suggestions to add or delete categories, or to clarify existing 
items.   
With respect to the demographic section, two revisions were instituted as a result of the 
first pilot study.  It was suggested to include a “Not Applicable” category to many of the 
demographic items to provide consistency in data collection if the instrument was used to collect 
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data from subjects other than funeral service educators.  It was also found that in order to be 
consistent in data entry it was necessary to switch the order in which “Male” and “Female” were 
listed on the instrument.  This change served to prevent data entry errors, as it made this category 
consistent with other items that have two options.   
Data analysis revealed considerably more suggestions with respect to the scaled importance 
survey.  PASW Statistics 18, Release Version 18.0.0 (Ó SPSS, Inc., 2009, Chicago,IL, 
www.spss.com) was used to evaluate the internal consistency reliability of the instrument.  
Cronbach’s alpha was calculated for the first pilot to provide a relibility coefficient of the 
importance items (α = .849).  The reliability index indicated good internal consistency in the 
measurement of the importance items.  Standard multiple regression was executed on the first 
pilot importance survey, resulting in R squared = .586.  This value indicate that approximately 
60% of the variance in program quality was accounted for by the set of predicto s, leaving 40% 
unaccounted for.  This indicated that other items should be addressed, as ugge ted by experts in 
the field from the first pilot study.      
  Two subjects reported problems understanding item 14, “student population maintains 
full enrollment,” but statistical analysis indicated that if this item was deleted from the study the 
overall reliability in measurement would decrease from .848 to .837.  This finding resulted in the 
retention of the item on the instrument to allow for further evaluation of the item in the second 
pilot study.  One subject reported difficulty understanding item 13, “students show strong 
academic ability, as witnessed in classroom performance.”  Statistical analysis indicated that the 
overall reliability would be reduced from .848 to .841 if this item were deleted.  This, coupled 
with the fact that only one subject reported difficulty, resulted in this i em being retained.  
Statistical analysis also indicated that two items should be eliminated from the instrument as a 
result of a moderate reliability increase as a result of their deletion.  When item #8, “The program 
is offered 100% online” was eliminated, alpha increased to .853 from .848, and when item #9, 
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“The program offers a funeral director only option” was eliminated, the alpha value increased to 
.855 from .848.  Six suggestions written on the pilot instruments indicated a potential r lationship 
to program quality.  Three subjects indicated the importance of including a category about 
programs offering comparative religious traditions with respect to funeral customs and two 
subjects expressed interest in including a statement reflecting that the program conducts mock 
funerals as part of the educational training.  One participant suggested including cremation 
training, requiring faculty to participate in funeral service continuing education, the importance of 
the chairperson of the program being a licensed funeral director and embalmer, and the
importance of the program requiring an ethics in funeral service course.  Utilizing the expertise of 
the sample population, the suggested items were included in the measurement tool that was used 
to collect data in the second pilot study.  This was appropriate, as numerous criteria were 
employed in this instrument in the search of elements that are significant in defining a quality 
funeral service education program beyond accreditation.  These new items were further evaluated 
in the second pilot.   
These procedures served in the evaluation for appropriate adjustments to the initial survey 
instrument.  Upon completion of the revisions to the survey a second pilot was conducted 
utilizing funeral service educators, members of the Oklahoma Funeral Board, funeral service 
executives and newly licensed funeral directors that recently graduated from an accredited funeral 
service program, for a total sample population of 30.  .  Again, these participants were selected 
due to knowledge of the subject area and availability.  This pilot served to reassess reliability and 
content validity as well as to determine construct validity.  The results were evaluated in a similar 
fashion and a final instrument was designed and converted to an online format for the actual 
collection of data from the chairs of the funeral service programs acro s the United States. 
In addition to the statistical analysis via Cronbach’s alpha, the second pilot revealed several 
insightful comments with respect to language and content of the survey, resulting in revisions of 
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the instrument.  The only change that was implemented in the demographic section of the 
instrument was that the “Not Applicable” option included in the second pilot was removed 
because the final instrument only evaluated funeral service educators, which eliminated the need 
for this possibility.   
Once again, data analysis suggested several revisions concerning the scaled items.  
Cronbach’s alpha calculated for the scaled items in the second pilot showed an incre se in the 
reliability coefficient from α = .849 to .866, indicating an improvement in the reliability of the 
instrument as a result of the revisions made to the initial instrument.  The second pilot reliability 
index indicated good internal consistency in the measurement of the importance i ems.  Statistical 
analysis did not suggest excluding any scaled items as the reliability index would not be 
moderately improved by the exclusion of any items.  These findings resulted in all items being 
retained on the instrument, notwithstanding revisions to certain items as suggested by the experts 
and additional items added as suggested for inclusion by experts or through further review of 
related literature.   Standard multiple regression was executed on the second pilot importance 
survey, resulting in R squared = .978.  This value indicated that approximately 98% of the 
variance in program quality was accounted for by the set of predictors, leaving only 2% 
unaccounted for, providing further support for the revisions instituted as a result of the first pilot 
study in which approximately 60% of the variance in program quality was accounted for by the 
original set of predictors.     
Seven subjects reported trouble understanding the language of Item 9, “student popula ion 
maintains full enrollment”; one subject simply inquired, “what does this mean” and another 
suggested, “this may need to be defined.”  These comments resulted in further assistance of two 
experts in funeral service education to clarify the item and thus retain it, s the statistical analysis 
indicated the overall reliability would decrease to .862 from .866 if the item w re excluded.  After 
consultation with two experts, the item “program maintains near capacity student enrollment,” 
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was retained on the final instrument.  Two subjects related concerns with item 14, “the program 
offers a course that focuses on comparative religious traditions with respect to funeral customs.”  
One expert commented that the “population is becoming more diverse and the second expert 
indicated, “instead of a course in comparative religions, I would suggest a contemporary issues 
class.”  To account for these concerns the item was clarified to read “the program offers training 
that focuses on comparative religious and secular traditions with respect to funeral customs.”  The 
new language more fully related the purpose of the item and allowed it to be retain d; exclusion 
of the item would have reduced the overall reliability coefficient to .864 from .866.   
One subject indicated that item 5, “faculty members obtain tenure,” should only concern full-
time faculty members, and a different subject suggested this item should read, “have opportunity 
for tenure.”  Using these suggestions revisions were made and the item included the following 
language, “full-time faculty members are on tenure track or have obtained te ure.”  One subject 
expressed concern with the language of item 7, “faculty members have recent work experience in 
the funeral profession outside of the educational institution.”  This subject expressed, “what’s 
recent?”  The item was changed to express more fully the meaning of the term “recent” to read 
“faculty members have work experience in the funeral profession outside of th educational 
institution in the past five years.” It was important to make this language adjustment to further 
support retaining this item because the exclusion of the item would have result d in a reduction of 
the overall reliability from .866 to .860.  One subject believed that item 19, “there is adequate 
space to accommodate the student population,” was unclear with respect to wha space was being 
considered in the item, while a different subject suggested the inclusion of an item to gauge 
adequate space to accommodate arrangement and service simulations.  To clarify the purpose of 
the item and complement other items in the survey, the language of the item was revised to read 
“there is adequate space to conduct mock funeral arrangements and services for the student 
population.”   One final suggestion was made by a subject who indicated that it would be 
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appropriate to include an item inquiring if the program has a practicing attorney in the field of 
funeral service teaching the law courses.  This was taken under consideration and the following 
item was included in the instrument, “faculty members that teach mortuary law courses have a 
Juris Doctorate degree and have experience practicing law related to funeral service.”   
The pilot studies also served the important function of assuring construct validity, which 
reflects the degree to which an instrument gauges its intended constru t (Gay, Mills & Airasian, 
2009).  The evaluation of construct validity includes the development of survey items based on 
theory, examination of the instrument by experts to judge whether the elements represented on 
the instrument are typical when representing the construct (in this case a quality funeral service 
education program) evaluation of the results, and appropriate item addition, eletion, and revision 
(Gay et al., 2007; Hopkins, Stanley & Hopkins, 1990). The review of the literatur  cknowledged 
certain educational components related to quality and many of these item were included on the 
survey, some of these included the importance of scholarly research (Conrad and Blackburn, 
1985; Geiger and Feller, 1995; Hagstrom, 1971; Young, Blackburn and Conrad, 1987), library 
size, tenure status, and the importance of faculty with terminal degrees (Conrad and Blackburn, 
1985; Young, Blackburn and Conrad, 1987).  During the second pilot study seven additional 
items developed from theory were added to the importance section of the survey as a result of 
further evaluation of literature; these items were evaluated by the final eight participants of the 
second pilot study.  The foundation of these seven items was a total quality environment model 
developed by Freed (2005), with items related to the learner-centered environment, continuous 
feedback, communication, and service-learning among others included in the importance section 
of the instrument as a result of the model.  The development of the criterion for this study evolved 
through the pilot process, and was formally identified and added to the final eight surveys of the 
second pilot study.  A scaled item was added at the conclusion of the demographic section of the 
instrument which served as the criterion for this study.  The item, “A funeral s rvice educational 
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program which goes beyond the American Board of Funeral Service Education requirements is a 
quality program” and was placed in this position so it would not be influenced by other scaled 
items in the importance section of the survey.  To determine the level of agreement with this 
statement, the anchors for the criterion were set as “strongly agree” to “strongly disagree” 
(Vagias, 2006).   The establishment of the criterion provided the necessary structure to evaluate 
data with standard multiple regression.  Cronbach’s alpha was again utilized to determine a 
reliability coefficient (α = .996), indicating strong internal consistency for the seven newly added 
scaled items in the importance section and the scaled criterion value.  The item-total statistics did 
not reveal any significant increase in alpha by deleting any of the items, which supported the 
retention of all items on the instrument.  Standard multiple regression was execut d on these 
seven items utilizing the new criterion resulting in R Squared = .990, indicati g that 99% of the 
variance in program quality was accounted for by the set of predictors.   
 Additional items specific to funeral service education were also included in the scaled 
section of the instrument to assess areas of importance in funeral service education.  In a letter 
accompanying the pilot studies (see Appendix A), experts were informed of the purpose of the 
study and encouraged to identify any items they believed were not appropriate to measure quality 
in funeral service education as well as to communicate any items they beli ved important to be 
measured that were absent from the instrument.  Their feedback was utilized to make appropriate 
changes to the instrument.  This process, which included two sample populations of experts, 
n=30, indicated that the instrument measured the intended construct, quality in funeral service 
education beyond basic accreditation.    
The section of the instrument that assesses importance, as well as th  criterion variable, 
consisted of 7-point scale items, allowing subjects to respond to various descriptive items 
included on the survey.  The original scale was expanded to 7-point to provide fr gr ater 
variability and reliability (Rhodes, 2010).  To ascertain the level of importance of each item the 
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anchors for the importance section of the instrument were set from “extremely important” to “not 
at all important” (Vagias, 2006).  Central to the development of this instrument was the 
determination of the criterion variable, the variable that was predicted in the regression study 
(Gay, Mills & Airasian, 2009).  The criterion of the study was regressed against the predictors to 
determine the predictive qualities associated with each item (Pedhazur, 1982).  The focal question 
of the study─what defines a quality funeral service program beyond basic accreditation─provided 
a foundation for the establishment of the criterion.   
The two pilot studies provided the opportunity to evaluate the items selected for the 
survey, both those items that were developed from theory and those specific to funeral service 
education.  Through both statistical and expert analysis the items were examined with respect to 
the construct of the study, the relationship between the items and quality in funeral service 
education.  This relationship was evaluated for each item and elements were retained, excluded, 
added, and others retained with revisions per the feedback from the pilot studies.  The remaining 
items collectively comprised the items that the instrument (see Appendix B) employed for the 
study.   
Final Online Instrument Development   
Utilizing Microsoft Office Frontpage, a website administration tool, the survey was 
converted to an online instrument, h tp://frontpage.okstate.edu/coe/johnfritch, implementing 
practical strategies of a tailored design method (Dillman, 2007).  The Dillman strategies 
integrated consisted of: numbering the scaled items to keep the participants following the 
instrument, presenting questions in a similar fashion to a traditional paper self-report 
questionnaire, appropriate use of color so as not to impact the readability and to maintain the 
navigational flow and measurement properties of all items, not requiring respondents to answer 
each question prior to being allowed to answer succeeding questions, and taking great care to 
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make sure participants consistently understood the meaning assigned to each radio button.  Upon 
completion of the online instrument all radio buttons were tested to determine successful 
implementation and the accuracy of the value associated with each button.  One error was found 
when it was discovered that the criterion value, located at the conclusion of the demographic 
section, only contained six options as opposed to the desired seven.  This error was c rrected and 
retested.  The test revealed that all radio buttons were successfully employed into the survey and 
that they were assigning values accurately.  The final instrument was hen attached to the 
Institution Review Board (IRB) application for evaluation and approval.  The research study 
protocol application #ED11122 was approved by the Oklahoma State University IRB on July 1, 
2011 and expires June 30, 2012.  
Data Collection 
 The process of collecting data began July 5, 2011 when the IBR approved email 
solicitation was sent to 32 of the 56 funeral service education program chairs.  The remaining 24 
chairs were sent the email solicitation (see Appendix D) on July 6, 2011 inquiring if they would 
consider participating in the research study.  Consistent with Dillman (2007), each potential 
subject was contacted independently; in an effort to make the solicitation more personal no mass 
emails were utilized.  By July 7, 2011, 15 subjects replied to the email requesting the link to the 
research study and the link was sent to these subjects.  In an effort to enhance the response rate 
for the study, the executive director of the ABFSE was contacted on July 7, 2011 and requested 
that she send out correspondence to the program chairs encouraging participation in the study.  
The executive director agreed to this request and expressed interest in th  study, requesting 
receipt of an executive summary of the research study upon completion.  Appreciation for the 
support of this research was communicated and it was agreed to provide an executiv  summary of 
the research study results to the ABFSE.  On the morning of July 8, 2011, the response log f the 
survey revealed that seven participants had completed the online instrument.  On July 12, 2011, 
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16 surveys had been submitted by subjects who received the link to the research study.  One week 
after the initial email solicitations, consistent with the data collection plan, the process of 
contacting potential subjects that had not yet replied to the email via the telephone was 
undertaken.  This process continued until July 14, 2011. 
Varied success was experienced; at times potential subjects were available to speak and 
other times an administrative assistant was reached or a voice mail system was encountered.  
When the opportunity to speak to the potential subjects presented itself, the telephone solicitation 
script (see Appendix E) was utilized.  On two occasions it was learned that the subjects had 
received the link from the ABFSE and had already participated in the study.  It is important to 
note that when speaking with potential subjects the most common concern was how long the 
instrument would take to complete.  Upon notification that the commitment would be only 10-12 
minutes, all agreed to participate.  By July 14, 21 subjects had completed the online instrument.   
Continuing with the data collection plan, attempts were made to contact via telephone all 
potential subjects that had not responded to the initial email.  This process was completed on July 
19.  Various results were again encountered, including voice mail, administratve assistants and 
speaking directly with potential subjects.  The IRB approved telephone script was utilized and 
subjects were invited to participate in the research study.  All potential subjects received 
information about the research study by July 21, 2011.  At the end of this day 36 subjects had 
completed the online instrument, resulting in a 64.3% response rate after 15 days of ata 
collection.   
Ten days after all potential subjects had received information about the s udy, a reminder 
email (see Appendix F) was sent to all subjects/potential subjects.  On July 31, the population of 
funeral service education chairs received correspondence reminding them about the opportunity 
to participate in the research study.  This correspondence included a note ofappreciation for the 
60 
 
subjects who had completed the online instrument, along with a reminder of the anonymous 
nature of the data collection (which prevented access to the knowledge of those who had 
completed the study and required the entire population to receive the correspond nce).  Over the 
next five days six additional subjects completed the online survey, bringing the total number of 
completed surveys to 43, a response rate of 76.7%.   
Consistent with the data collection plan, the final email was sent on August 14, 2011, 
reminding potential subjects of the opportunity to participate in the study.  The final email was 
not sent to all members of the population because email confirmation from a number of subjects 
was received acknowledging that they had completed the survey and wanted to be remov d from 
the list for further solicitation.  To honor these requests, further emails were only sent to those 
potential subjects that had not confirmed participation.  Throughout the data collection process it 
was determined that if subjects were going to complete the instrument they would do so within a 
few days of receiving the solicitation or reminder.  Consistent with this reality it was decided to 
conclude data collection five days after the final email reminder was sent to potential subjects.  
On Friday, August 19, 2011, 48 funeral service education chairs had participated in th  study, 
representing an 85.6% response rate.  These data were entered into a codebook for statistical 
analysis.   
Analysis 
 Initial evaluation of these data revealed that three participants, #s 6, 46, and 48 failed to 
respond to five or more of the scaled items on the survey.  To maintain credible data these 
participants were eliminated from the study.  Two other participants, #s 22, and 29, failed to 
respond to two or fewer scaled items.  To maximize the amount of data collected from this small 
and unique population these participants remained in the study and listwise deletion was utilized 
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during the regression analysis.  This resulted in 45 of the 56 chairs in the population participating 
in the study, or 80% of the population.     
Demographic Information. 
 An analysis of the demographic information was performed after the final subjects were 
determined.  The data included both personal information and information about the institutions 
the participants represented.  The data revealed a wide range of participants with regard to age.  
This range included:  six participants between the ages of 31-40, 21 participants between the ages 
of 41and 50, 12 participants between the ages 51 and 60, and six participants between the ages of 
61 and 70.  An overwhelming majority of participants were licensed funeral directors and 
embalmers, with only one reporting that they were not a licensed embalmer and two reporting 
that they were not licensed funeral directors.  The number of years teaching funeral service varied 
across categories; 12 subjects teaching six to ten years was the highest recurring response.  Two 
significant elements were discovered with respect to the personal information.  These included 
the reality that this sample population is male dominated and that the majority of the participants 
hold a master’s degree as the highest academic degree earned.  Figure 4.1 highlights the disparity 
in gender among the subjects and figure 4.2 exhibits the highest degree earned amo g the 
subjects.      









Figure 4.2.  Highest Academic Degree Earned by Funeral Service 
Education Chair Participants 
 
 
The institutional demographic information revealed similarities and differences consistent 
with the diverse institutions in funeral service education.  The majority of programs employed 
one to three full-time faculty members and relied heavily on adjunct instructors.  20 programs 
counted on the assistance of one to three adjuncts, and one program reported using more than 13 
adjunct instructors.  Program faculty and instructor data are presented in figure 4.3.   
Figure 4.3.  Funeral Service Education Faculty Numbers 
 
 
The size of the programs also varied with regard to the number of declared majors and 



























Figure 4.4.  Funeral Service Education Program Size Represented by 
Number of Declared Majors 
 
 
The majority of programs offered some instruction online and six offered the program 
entirely online as revealed in figure 4.5.   
Figure 4.5.  Funeral service Education Offered Online: A Comparison 
of 100% Online Instruction Versus Offering Some Instruction Online 
 
 
Although a large amount of the institutional information was anticipated, th  data 
revealed that a majority of programs offer an associates degree as th highest level of funeral 
service degree available, and the community college is the most common setting for funeral 
service programs.  Figure 4.6 reports the degrees offered in funeral service education, while 






















































Scaled Items Statistical Results. 
 The statistical evaluation of the data consisted of a three step process:  (1) examining the 
final reliability of the scaled items, (2) evaluating the assumptions associated with regression, and 
(3) the actual regression analysis.  When calculating the internal co sistency to evaluate the 
reliability of the scaled items, two participants’ data were excluded due to incomplete data files, 
resulting in 43 valid cases for the reliability assessment.  Cronbach’s lp a calculated for the 
scaled items showed the reliability coefficient, α = .894, indicating good internal consistency in 


















not suggest excluding any scaled items; the exclusion of any items would not have improved the 
reliability index.   
Prior to calculating the statistics it was obligatory to inspect the assumptions associated 
with regression.  As presented by Pedhazur (1982), five assumptions are associated with 
regression analysis.  These include:  fixed independent variables, independent variables are 
measured without error, model specifications are based on a review of the literature, residuals are 
uncorrelated as evidenced by a spherical shape in a scatter plot when one compares predicted 
values versus residuals, and linearity when one compares predicted values versus the dependent 
variable in a scatter plot.  The current study examined these assumptions and the findings 
supported regression as an appropriate statistical tool.  The independent variables were fixed, 
allowing other researchers to use the particular variables.  The internal consistency on the final 
instrument indicated a good reliability of measure.  The development of thenlin  instrument 
was strongly influenced through a review of related literature focused on funeral service 
education, accreditation, and quality academic programs.  A scatter plot comparing predicted 
versus residual values was completed on PASW Statistics 18 and revealed a spherical shape; the 
errors were normally distributed.  The final assumption, linearity, was evaluated as well utilizing 
a scatter plot developed on PASW Statistics 18.  When this scatter plot, comparing predicted 
values versus the dependent variable, was complete, a general lineaity was witnessed in the 
graph.  The evaluation of the material in the current study concerning the assumptions of linear 
regression supported this technique as an evaluative tool for these data. 
Standard multiple regression analysis was conducted to answer the central research 
question of the study, what defines a quality funeral service program beyond accre it tion.  
Descriptive indices (means and standard deviation) for the scaled items on the instrument were 
also calculated and are presented in Table 4.1.    The criterion was regressed against the list of 
predictors (regress y on x) to determine the R squared value which reports the strength of 
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prediction, and allows for the creation of a prediction equation, which can be used to make future 
predictions with respect to program quality in funeral service education.  This equation was 
developed and is presented in Table 4.2.  The prediction equation was developed using the 
unstandardized b-weights in an effort to generalize beyond the sample of the study.  The 
regression analysis revealed R square = .893, indicating that approximately 89% of the variance 
in program quality was accounted for by the set of predictors [F 39,3 = .639; p = .787], leaving 
only 11% unaccounted for in this model.  However, the adjusted R square value = -.504, 
indicated a large amount of fluctuation among the predictors due to sample size.  The omnibus F 
test found the R square value and the subsequent prediction equation to be statistically non-
significant, a result expected by the researcher as a consequence of the small sample size and the 













Table 4.1.  The Descriptive Statistics 
Scaled Item Mean Standard deviation 
Dependent Variable 6.0000 1.48003 
Predictor 1 4.7907 1.78029 
Predictor 2 6.4884 1.00882 
Predictor 3 6.4884 .96046 
Predictor 4 4.3488 2.22415 
Predictor 5 3.6047 1.73397 
Predictor 6 5.6744 1.59942 
Predictor 7 3.2093 2.12197 
Predictor 8 3.7674 1.60115 
Predictor 9 5.0000 2.09307 
Predictor 10 4.5814 1.80255 
Predictor 11 5.0233 1.50378 
Predictor 12 5.9302 .91014 
Predictor 13 5.8372 .99834 
Predictor 14 6.0698 .98550 
Predictor 15 5.2326 2.07980 
Predictor 16 4.7674 1.87512 
Predictor 17 5.9535 1.49529 
Predictor 18 5.7209 1.45284 
Predictor 19 6.2326 1.10921 
Predictor 20 6.7442 .65803 
Predictor 21 5.0930 1.32403 
Predictor 22 4.4186 1.88013 
Predictor 23 4.2558 1.97717 
Predictor 24 4.1628 1.95095 
Predictor 25 5.7442 1.34683 
Predictor 26 5.8140 1.36723 
Predictor 27 6.2558 1.32904 
Predictor 28 6.6744 .60635 
Predictor 29 6.6977 .55784 
Predictor 30 6.3953 1.19800 
Predictor 31 6.3721 .65550 
Predictor 32 6.3488 .65041 
Predictor 33 6.2791 .76612 
Predictor 34 6.2791 .70121 
Predictor 35 6.3256 .83726 
Predictor 36 5.8605 1.28325 
Predictor 37 6.5581 .62877 
Predictor 38 3.5814 1.93012 





Table 4.2.  Predicting Quality in Funeral Service Education:   
A Prediction Equation 
 
Program Quality = 5.815 + .474i1 - .204i2 + .719i3 + .828i4 - 1.151i5 - .162i6 - .209i7 + .045i8 - 
.131i9 - .401i10 + .363i11 - .649i12 - .329i13 - 1.014i14 + .682i15 - .328i16 + .766i17 - .516i18 
+ .058i19 + .335i20 - .700i21 + 1.098i22 - .629i23 - .253i24 + 2.138i25 - 1.044i26 - .557i27 + 
4.777i28 - 4.991i29 - .029i30 + .742i31 – 2.000i32 + 1.178i33 - .882i34 + 1.592i35 + .641i36 + 
.258i37 + .551i38 – 1.126i39 
 
Summary  
This chapter presented the overall data collection and data analysis of the study that 
sought to discover what defines a quality funeral service education program beyond accreditation.  
The development of the measurement instrument through two pilot studies, along with the 
necessary steps to utilize the mechanism online, was presented.  Following the details of the 
development of the instrument, the data collection and analysis were explain d.  The 
demographic and scaled items were reported.  The data indicated that approximately 89% of the 
variance in program quality was accounted for by the set of predictors presented in this study, 
leaving only 11% unaccounted for in this model.  Analysis of these findings follows in Chapter 








SUMMARY AND DISCUSSION 
Chapter Five, the final chapter of this study, examines the meanings of the research.  To establish 
the context for the examination, the chapter begins by restating the research problem and 
reviewing the methods employed.  The results are then summarized and connections are made to 
the literature, after which the results are discussed.  Included in the discussion are general 
observations, the development of the instrument associated with this study, and the proposal of a 
Funeral Service Education Program Quality Model.  
Statement of the Problem  
   The primary focus of this dissertation was the determination of quality in funeral service 
education.  Although funeral service education programs across the United Stat s vary across 
many criteria—including the type of degree offered, the type of institution housing the program, 
and the length of time to complete the program—no model or ranking system was discovered to 
evaluate funeral service education programs.  However, every program is subject to the same 
accreditation standards.  Consequently, the central research question of the study was:  “What 
defines a quality funeral service education program beyond accreditation?”         
Review of the Methodology 
 Standard multiple regression was employed to address this research question.  The 
limited funeral service education population necessitated a census study, resulting in an attempt to 
collect data from all funeral service program chairs across the Unitd States.  This required an 
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online survey instrument which was developed by the researcher.  The instrument included 39 
items and each item ranked importance with respect to program quality as perceived by 
participants. In order to collect individual subject and institutional data, the measurement 
instrument also included a demographic section.  Upon receipt, these data were ransferred into a 
codebook for statistical analysis via standard multiple regression.  The methodology process is 
explained in full in Chapter Three of this dissertation.           
Summary of the Results 
 The fundamental query of the research is the determination of program quality beyond 
accreditation in funeral service education.  The study addresses the primary research question 
through the discovery that 89% of funeral service education program quality variance is predicted 
by the set of educational elements used in the study.  Additional support for this inding is the 
consideration that the results came from a sample representing 80% of the total population.  This 
finding leaves only 11% of program variance unaccounted for in the model.  Th ability to 
estimate funeral service education program quality is represented via the prediction equation 
developed as part of the regression analysis.  The exact mathematical representation of this 
prediction equation is presented in Table 5.1.  The table advances the equation offered in Chapter 
Four through the addition of the exact verbiage used to describe the predictors on he survey 
instrument.  This equation demonstrates, with mathematical exactness, how 89% of variance in 
funeral service education program quality may be predicted.   
 The demographic data also reveal certain characteristics—reported extensively in 
Chapter Four—associated with the participating subjects and the institut ons they represent.  The 
subjects represent a broad range in age, and the majority indicate that they re licensed funeral 




Table 5.1.  Predicting Quality in Funeral Service Education: 
A Prediction Equation 
Program Quality = 5.815 + .474Faculty members have a terminal degree - .204Faculty 
members have a current funeral director license + .719Faculty members have a current 
embalmer license + .828Full-time faculty members are on tenure track or have obt ined 
tenure - 1.151Faculty members publish research results in funeral service journals - 
.162Faculty members have work experience in the funeral profession outside of the 
educational institution in the past five years - .209The program offers a bachelors degree 
in funeral service + .045The program maintains near capacity student enrollment - 
.131The program includes an embalming lab in which students embalm on campus - 
.401Studetns are employed in funeral homes while attending classes + .363A minimum 
of 80% of students pass the national board examination on the first attempt - 
.649Studetns show strong academic ability, as witnessed in classroom performance - 
.329The program offers training that focuses on comparative religious and secular 
traditions with respect to funeral customs - 1.014The library has adequate resources f r 
funeral service education + .682There are adequate laboratories for embalming on 
campus - .328There are adequate laboratories for human dissection on campus + 
.766There are adequate laboratories for restorative art on campus - .516There is ad quate 
space to conduct mock funeral arrangements and services for the student population + 
.058The education is well-rounded and goes beyond the required American Board of 
Funeral Service Education curriculum + .335The program maintains accreditation by the 
American Board of Funeral Service Education - .700Program faculty are involved in 
leadership roles with the American Board of Funeral Service Education + 1.098Faculty 
members participate in scholarly research and present results at state confer nces - 
.629Faculty members participate in scholarly research and present results at regional 
conferences - .253Faculty members participate in scholarly research and present results at 
national conferences + 2.138The program conducts mock funeral arrangements and 
services as part of the professional training - 1.044The program requires training in the 
practice of cremation as part of the curriculum - .557The program requires faculty to 
participate in funeral service continuing education + 4.777The chairperson of the 
program is a licensed funeral director - 4.991The chairperson of the program is a licensed 
embalmer - .029The program requires a course in funeral service ethics + .742The 
program creates a learner-centered environment – 2.000The program develops self-
awareness through continuous feedback + 1.178The program creates a sense of 
community in the educational institution through communication - .882The program 
works to make connections to the world outside of the educational world + 1.592The 
program designs challenging assignments + .641The program implements service-
learning into the curriculum + .258The program strives to make students think critically 
by asking challenging questions + .551Faculty members that teach mortuary law courses 
have a Juris Doctorate degree and experience practicing law related to funeral service – 




with the most frequent range of experience falling in the six to ten years of experience selected by 
12 subjects.  The demographic data also indicate that 76% of the subjects are male, 24% are 
female, and only 20% of the respondents hold a doctoral degree.  With respect to the institutional 
data, most of the programs employ one to three full-time faculty members and most utilize part-
time instructors.  The size of programs, as indicated by the number of declared majors, also is 
quite diverse.  Six programs report having between 1 and 30 declared majors, seventeen programs 
indicate they have between 31 and 60 declared majors, and four programs indicate they have 150 
or more declared majors.  In addition, the majority of programs offer at least one cours  online 
while only six programs offer the entire program via distance education.  The fact that only 18% 
of the programs offer a bachelor degree, while 78% offer an associate degre , cor esponds well 
with the reality that the majority of the programs, 63%, are housed within a community college 
while only 16% of the programs are offered by a university.          
Relationship of the Study to Previous Research   
           The literature reveals that although the research into funeral service education is limited in 
nature, the research with respect to program quality in higher education is extensive.  The search 
for an understanding of quality in higher education is common within the literatur  (Bogue, 1998; 
Dew, 2009; Freed, 2005; Grunig, 1997; Odden, 1990; Sweitzer & Volkwein, 2009; Tam, 2001), 
as is discovering indicators of quality education (Dill & Soo, 2005; Grunig,1997) and the search 
for specific items associated with quality in higher education (Hagstrom,1971).  The result is 
multiple perspectives on the issue and an inability to arrive at a consensus rgarding the definition 
of quality in higher education.  This study concurs that elements such as faculty members with 
terminal degrees, published research, and tenure, are components of a quality higher education 
program.  The addition of new correlates specific to funeral service education, however, 
necessitates a reevaluation of the relative importance of each itm and potentially different 
applications to practice.  This is true for all predictors used in this s udy. Although similarities 
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exist with predictors found within the literature devoted to quality in higher education, this study, 
for the first time, evaluates these elements as related to funeral service education.  Consequently, 
this study not only advances the literature concerning program quality in highereducation, but 
also, through the realization of 89% of variance in program quality from a set of predictors, opens 
the debate with regard to program quality in funeral service education.  The study hopefully 
provides a foundation upon which to build subsequent research regarding quality in funeral
service education.  Specific recommendations for prospective future research are offered later in 
this chapter.      
Through the development of a survey instrument and the application of quantitative 
methods, this study attempts to expand the body of program quality literature presented in 
Chapter Two.  The ability to develop and present a model (proposed later in this chapter) to 
predict program quality in funeral service education not only further supports the connection 
between the study and the existing literature but also ongoing development of the literature 
devoted to the field of funeral service education.   The review of funeral s rvice education 
literature discovered limited scholarly works, revealing a need to further investigate this 
discipline.  Perhaps the extension into funeral service education will aid in a greater 
understanding of the considerations that contribute to program quality in higher education.       
Discussion of the Results  
    We turn now to a discussion of the results of this study.  For the purpose of this 
discussion the presentation is organized into three areas: General Observations, Instrument 
Development, and the proposal of a Funeral Service Education Program Quality Model.
            General Observations. 
            As indicated in the preceding discussion, limited research literature exists in the field of 
funeral service education.  Most publications related to this discipline are opinion in nature and 
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published in trade journals rather than peer-reviewed journals.  This research study discovered a 
potential factor influencing the lack of research.  Only 20% of the respondents in this study hold 
doctoral degrees.  This is potentially significant considering that the data collection process 
resulted in an 86% response rate from the population.  The fact that 80% of the funeral service 
education chairs that responded have not been formally trained to conduct research lik ly 
contributes to the lack of research that exists in the field of funeral service education.  
Conversely, this fact also indicates that vast opportunities exist in this field with regard to 
prospective future studies and the development of theory, both of which could impact the practice 
involved in funeral service education.      
An additional connection to previous research relates to the lack of gender diversity that 
exists in funeral service education.  Reinhard (2010) indicates that a lack of gender diversity 
exists with respect to the ABFSE accreditation site visit teams.  Thi  study confirms the situation 
regarding gender diversity in that a high percentage of the population respondd and 76% of the 
respondents are male.  This gives reason for concern because 53% of current funeral service 
students nationwide are female (abfse.org), indicating a change in the demographic makeup of the 
funeral industry.  This disparity should be addressed from a research standpoint if the academy is 
to be forward thinking and work to represent the diversity of the funeral service industry.       
            In addition, the lack of evolvement of funeral service education as a discipline within 
higher education is indicated through the data collection process when the demographic 
information is analyzed.  78% of the programs represented in the study offer an associate’s degree 
as the highest funeral service degree and only 18% of the institutions offer a bachelor’s degree as 
the highest funeral service degree, revealing the lack of evolvement of funeral service education 
within the higher education landscape.  Further evidence is the fact that 62% of the institutions 
represented are housed in a community college and only 16% are associated with a university.  
These trends indicate that the setting and degree opportunities in funeral service education 
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fundamentally limit the amount of knowledge required to complete a program.  The very nature 
of this reality limits students both educationally and professionally.  Only with evolved 
educational requirements will funeral service education begin to realize the possibilities and 
knowledge associated with the academy.        
            Instrument Development. 
            Care was taken during the developmental stages of the survey to create avalid and 
reliable instrument.  This was critically important not only to aid in the process of credible 
research but also for the instrument to become part of the evaluative process when considering 
program quality in higher education.  This section provides the fundamental stra egy used to 
create the survey instrument; the complete instrument development process is detailed in Chapter 
Four.   
One of the first elements in the development of the study was to identify a d articulate 
the formal research question.  Once the central research parameters were e tablished it was 
necessary to map out an appropriate research strategy, including locating an instrument that 
would be appropriate to research the question, what defines a quality funeral service program 
beyond basic accreditation.  It became apparent during the search for applicable literature that 
limited research existed in the field of funeral service education; this reality further complicated 
the process to locate a suitable instrument.  After the search was determin d to be futile in this 
and related areas it quickly became evident that it was necessary to search beyond the existing 
literature.  Mental Measurements Yearbook with Tests in Print was searched as well as Digital 
Dissertations / Dissertation Abstracts, where related studies were revealed, but no proper 
instrument identified.  It became obvious that in order appropriately to address the research 
question the development a new instrument was necessary. 
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 Critical to an appropriate instrument is the determination of the criterion variable.  A 
scaled item at the conclusion of the demographic section of the instrument served as the criterion 
for the study.  To determine the level of agreement with this statement, th  anchors for the 
criterion were set as strongly agree to strongly disagree (Vagias, 2006).  Demographic items were 
also included as part of the instrument.  The section of the instrument that assessed importance 
consisted of 7-point scale items, allowing subjects to respond to various descriptive items 
included on the survey.  The scale was expanded to 7-point to provide for greatevari bility and 
reliability (Rhodes, 2010).  Items included on the instrument were based on the review of the 
literature which provided educational elements commonly associated with quality.  Items related 
to faculty, facilities, students, curriculum and administration were identifi d (Conrad and 
Blackburn, 1985; Geiger and Feller, 1995; Hagstrom, 1971; Young, Blackburn and Conrad, 
1987), and included on the instrument along with other items specific to funeral service 
education.  To evaluate the validity and reliability of the scaled items of the instrument it was 
necessary to conduct two pilot studies.   These studies also provided participants the ability to 
comment on the clarity of the instrument.  Both demographic and scaled items were included in 
the pilot studies.  When feedback was received from subjects and internal consistency reliability 
was determined, appropriate revisions were made to improve the instrument.  Th pilot studies 
employed Cronbach’s alpha to determine a reliability coefficient in order to establish internal 
consistency reliability for the importance section of the instrument.  It was also necessary to 
establish content validity to ensure that the information obtained by the instrument revealed 
information about the intended purpose of the instrument (Hopkins, Stanley, & Hopkins, 1990). 
Additionally, the pilot studies also served to evaluate construct validity to determine the degree to 
which the instrument judged its proposed construct (Gay, Mills & Airasian, 2009).  In order to 
evaluate construct validity, instrument items were developed based on theory and then evaluated 
by experts to ascertain if the items actually represented the construct, quality in funeral service 
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education.  Results from the pilot studies were evaluated and appropriate chang s made to the 
instrument.  Two sample populations of experts, n=30, served as the pilot studies.   
Ultimately, the painstaking steps required to develop the instrument (s e Appendix B) 
resulted in a mechanism to evaluate program quality in funeral service education, an instrument 
that was not available prior to this study.  The instrument offers future researchers the opportunity 
not only to investigate quality in funeral service education but also further dev lop the 
educational literature regarding program quality in higher education.  This study thus contributed 
to the literature with respect to program quality in higher education, expanded the literature into a 
new discipline, and leaves an evaluated instrument to aid further studies in th  search for a better 
understanding of what educational elements are associated with quality in higher education.       
            Funeral Service Education Program Quality Model. 
 The results of standard multiple regression indicate that it is possible to predict 89% of 
variance in program quality in funeral service education.  This analysis facilitates the creation of a 
Funeral Service Education Program Quality Model, which is proposed in the following 
paragraphs.  The model is initially based on the prediction equation developed fr m the 
regression analysis; it is then enhanced through the calculation of the squar d semipartial 
correlations associated with the importance items.  
 Chapter Three presents the development of the survey instrument, explaining that the 
instrument includes 39 scaled items associated with quality in higher education and specifically 
associated with funeral service education.  When respondents completed the survey they 
indicated the level of importance of each item.  These data are the cenerpi ce for the Funeral 
Service Education Program Quality Model presented here.   
             Upon completion of standard multiple regression, a funeral service education qulity 
prediction equation was developed.  The equation assigned a coefficient to each importance item 
78 
 
analyzed in the survey instrument, allowing for the numeric evaluation of quality.  This enables 
the prediction of quality by ranking how a specific program values each importance i em.  For 
example, ten may be used as the base number in order to assign a value to each item, representing 
that a program would expend the highest level of resources on this particular iem nd decrease 
the base number in areas that would not be valued as highly by the program.  Upon assigni g 
each item a numeric value (1-10) one could solve the equation and the resulting numeric value 
would represent the Funeral Service Program Quality numerically; this value can be manipulated 
through the value assignment with respect to each predictor.  In sum, this model allows funeral 
service program directors the ability to evaluate how they rank with respect to program quality 
regarding the set of predictors established in the study.  Furthermore, this model provides 
program directors the ability to assess areas which, with further investment, ay improve the 
overall quality of the program.  Figure 5.1 presents a visual presentation of this model, including 
each importance item and the value associated from the regression prediction equation.  The 
equation utilizes the unstandardized b-weights in an attempt to generalize beyond the sample of 
the study, but the scales remain attached, not allowing for direct comparison across samples. 
 To further advance this model and improve the practical application, the squared 
semipartial correlation values for the importance items were calculated and are presented in 
Figure 5.2.  This calculation provides the unique contribution of each importance i em in 
accounting for variance in program quality when the other predictors are controlled.  The item 
with the greatest unique contribution to program quality, “The program provides students with an 
opportunity to achieve lofty goals,” represents nearly 12% unique variance in program quality as 
indicated by the squared semipartial value.  Additional items indicating substantial unique 
variance include, “The program conducts mock funeral arrangements and service  as part of the 
professional training,” with almost an 8% unique variance, and “Full-time faculty members are 
on tenure track or have obtained tenure” and “Faculty members publish research results in funeral 
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service journals,” both indicating nearly 7% unique variance as calculated by the squared 
semipartial.  The cumulative unique variance discovered through this process is almost 83%, 
further supporting the value of this exploratory research.  These correlations, consistent with the 
results of the regression analysis fail to reach statistical significance due to the small sample size 
coupled with the large number of predictors.  For organization and ease of critical evaluation the 
importance items are grouped into five categories for the model enhancement.  Th  five quality 
categories are:  curriculum, facilities, faculty, program administraton, and students.  The model 
enhancement, presented in Figure 5.2, shows the unique contribution of each predictor as 
indicated by the squared semipartial correlation values; the items r presenting the greatest unique 














Figure 5.1.  Funeral Service Education Quality Model (As Presented by the 


















































































































































Figure 5.2.  Funeral Service Education Quality Model Enhancement *   
Faculty 
.0276 Terminal Degree 
.00048 Funeral Director License 
.00608 Embalmer License 
.0702 Tenure 
.0665 Publish in Funeral Service Journals 
.00152 Work Experience in Funeral Profession 
.03685 Involved with ABFSE Leadership 
.02855 Present Scholarly Research at State Conferences 
.0036 Present Scholarly Research at Regional Conferenc s 
.00048 Present Scholarly Research at National Confere c s 
.03168 Participate in Continuing Education 
.0121 Mortuary Law Instructors have a J.D. and Experience 
Practicing Law Related to Funeral Service 
Curriculum 
.00504 Offers Bachelors Degree 
.00084 Embalm on Campus 
.00845 Comparative Religious and Secular Traditions Training 
.0001 Well-Rounded Education that goes beyond ABFSE 
Curriculum 
.08179 Conducts Mock Funeral Arrangements and Services 
.03497 Cremation Training 
.00002 Requires Course in Funeral Service Ethics 
.0121 Designs Challenging Assignments 
.0231 Implements Service-Learning 
.00044 Strives to Make Students Think Critically 
Program Administration 
.00175 Maintains ABFSE Accreditation 
.0169 Chairperson is a Licensed Funeral Director 
.02045 Chairperson is a Licensed Embalmer 
.00757 Creates a Learner-Centered Environment 
.03459 Develops Self-Awareness through Continuous 
Feedback 
.00739 Creates a Sense of Community through Communication 
.01346 Works to Make Connections to the World Outside of 
Educational World 
.11902 Provides Students with an Opportunity to Achieve 
Lofty Goals 
Facilities 
.0324 Library has Adequate Funeral Service Education 
resources 
.01299 Adequate Embalming Laboratories 
.01638 Adequate Human Anatomy Laboratories 
.02528 Adequate Restorative Art Laboratories 
.01254 Adequate Space for Mock Arrangements and Funerals 
Students 
.0004 Near Capacity Enrollment 
.02657 Employed in Funeral Homes 
.01020 Minimum of 80% Pass National Board Exam on First 
Attempt 
.01588 Strong Academic Ability 
 









This study thus proposes a model to ascertain what defines a quality funeral service 
education program beyond accreditation.  With this model funeral service programs have a 
method to assess the importance of predictors of quality in funeral service du ation, a model to 
which 80% of the population of program chairs contributed.  Programs now have, for exampl ,  
method to determine the importance of tenure, chairs having a funeral director license and 
publishing research results in funeral service journals, as related to funeral service education 
program quality.  The Funeral Service Education Program Quality Model potentially facilitates 
opportunities to improve and enhance overall quality in funeral service education.  It offers 
funeral service educators a new method to examine program quality and assess possible areas of 
improvement through the examination of the regression prediction equation and the squared 
semipartial correlations.  Consequently, this study not only contributes to the existing literature 
that examines program quality in higher education but also expands the literature to a new 
discipline, funeral service education.                         
Recommendations for Future Research 
 Although it was determined that 89% of variance in funeral service program quality can 
be predicted, the lack of statistical significance, although anticipated, was disappointing 
(Pedhazur, 1982).  Although results were not found to be statistically significant this exploratory 
research hopefully provides a stable foundation upon which to build further resea ch r garding 
what defines quality in funeral service education, as the lack of statistic l significance is a direct 
result of the limited sample size.  Additional research, involving a larger population might aid in 
the discovery of statistical significance.  To expand this research beyond program chairs, possibly 
including all funeral service education instructors as the sample, is a reasonable next step to 
achieve statistical significance.  This field will perpetually struggle with respect to a lack of 
numbers, but expanding the sample to include all funeral service instructors provides a reasonable 
solution in an effort to increase the potential subject pool.  Different opi ions exist on the 
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required number of subjects for a regression study of this nature; some experts recommend 15 
subjects per predictor or a minimum of 400, which would require a significant increase in the 
number of subjects for the instrument as it is designed (Osborne, 2000).     
Additionally, it would be valuable to extend this research to practitioners i  the field of 
funeral service.  This group is vitally important because they have a vested interest in the quality 
of funeral service education graduates.  It is critical to understand the needs of this group and 
determine how they define and identify quality in funeral service education.  Extension of this 
research to professionals in the funeral service industry will allow for a comparison between the 
manner in which educators evaluate quality in funeral service education and how the same 
question is addressed by current professionals in the industry.  This research would provide the 
opportunity to discover any disconnections that exist between these two distinct populations, 
working to unify these groups and ultimately improving the funeral service industry through 
quality education. 
The current research is a quantitative study and the statistical analysis is based in standard 
multiple regression.  These parameters necessitated the development of a survey instrument and 
allowed for the development of a Funeral Service Education Quality Model.  Although these 
hopefully are noteworthy contributions and serve to further the knowledge base concerning 
program quality in higher education, specifically funeral service education, the possible benefits 
of utilizing qualitative methods in future research to expand the results of the study should be 
acknowledged.  The understanding of what defines a quality funeral service program beyond 
accreditation could be enhanced through the triangulation of data in future studies.  Potential 
future qualitative studies could investigate multiple funeral servic  education programs utilizing 
personal interviews, direct observation of programs, and document analysis in the search for 
emerging themes that indicate program quality. 
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Additionally, the different methods of instruction (online versus traditional instruction) 
and funeral service program affiliation (independent versus public post-secondary institution) 
presented in the study may also warrant consideration in future investigations searching for 
predictors of program quality in funeral service education.  The current study provides that six 
programs offer instruction 100% online and that of the programs represented in th  study eight 
are considered independent programs and 35 are affiliated with a pubic post-secondary institution 
at some level.  As the funeral service program quality dialogue advances it may be worthwhile to 
research potential relationships between these considerations and program quality in funeral 
service education.        
  Finally, the anonymous nature of the data collection led to frustrations when dealing 
with subjects.  In an effort to maximize the response rate, multiple attempts and methods were 
used to make contact with potential subjects.  Without the knowledge of which subjects had 
participated in the study it was not possible to discontinue solicitation of individuals who had 
already participated in the research study.  Ultimately, numerous subjects requested that they be 
removed from the list for further correspondence as they had already participated in the study, 
indicating frustration in the process.  In future research it would be beneficial to identify which 
potential subjects had actually participated in the study to eliminate unnecessarily burdening 
prospective respondents.  This should be done in a way that maintains anonymity while ensuring 
that respondents do not receive subsequent solicitations once they participate.   
Conclusion 
Central to the implications of this study is the development of a Funeral Service 
Education Quality Model and the creation of a survey instrument to collect data.  These tools will 
hopefully serve in future evaluations of program quality in higher education and in particular, be 
beneficial within funeral service education.  The importance of understanding program quality in 
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higher education, and the vast resources that have been dedicated to the search for a better 
understanding of this educational consideration, highlight the need for continuing research.  The 
model and the instrument resulting from this study will hopefully support subsequent efforts to 
expand this research and ultimately contribute to a better understanding of pro ram quality in 






American Board of Funeral Service Education (2008).  Manual on accreditation.   
     Retrieved February 12, 2011 from http://www.abfse.org/index.html  
Baker, R. L. (2002).  Evaluating quality and effectiveness:  Regional accreditation  
     principles and practices.  The Journal of Academic Librarianship, 28(1), 3-7. 
Bennett, D. C. (2010).  Going public.  Inside Higher Education, January 26.  Retrieved  
     From http://www.isidehighered.com    
Bogue, E. G. (1998).  Quality assurance in higher education education:  The evolution f  
     systems and design ideals.  New Directions for Institutional Research, 99, 7-18. 
Bigelow, G. (1997).  History of the abfse.  Journal of Funeral Service Education, 4, 3-9. 
Brittingham, B. (2009). Accreditation in the United States:  How did we get to where we  
     are?  New Directions for Higher Education, 145, 7-27.   
Broomfield, R. A. (2000).  Attitudes and opinions of funeral home operators regardin   
     the importance of a baccalaureate degree in mortuary science.  Journal of Funeral 
     Service Education, 7, 1-35. 
Cahill, S. E. (1999).  Emotional capital and professional socialization:  The case of 
     Mortuary science students (and me).  Social Psychology Quarterly, 62(2), 101- 116. 
Carter, W. R. (1999).  Effective teaching behaviors in funeral service education.  Journal 
     of Funeral Service Education, 6, 35-41. 
Clark, J. K. (2009).  Does a unified accreditation system benefit school health education  




Conrad, C. F., & Blackburn, R. T. (1985).  Correlates of departmental quality in regional  
     Colleges and universities.  American Educational Research Journal, 22(2), 279-295. 
Creswell, J. W. (2005).  Educational research:  Planning, conducting, and evaluating  
     Quantitative and qualitative research (2nd ed.).  Upper Saddle River, NJ:  Prentice Hall  
Crow, S. (2009).  Musings on the future of accreditation.  New Directions for Higher  
     Education, 145, 87-97.  
Davis, D. J., & Ringsted, C. (2006).  Accreditation of undergraduate and graduate  
     medical education:  How do the standards contribute to quality?  Advances in 
     Health Sciences Education, 11, 305-313. 
Dillman, D. A. (2007).  Mail and internet surveys:  The tailored design method (2nd ed.).   
     Hoboken, NJ:  John Wiley & Sons, Inc.   
Dew, J. (2009).  Quality issues in higher education.  The Journal for Quality and  
     Participation, April 2009, 4-9. 
Dill, D. D., Massy, W. F., Williams, P. R., & Cook, C. M. (1996).  Accreditation and  
     academic quality assurance.  Change, 28(5), 16-24.  
Dill, D. D., & Soo, M. (2005).  Academic quality, league tables, and public policy:  A  
     cross-national analysis of university ranking systems.  Higher Education, 49, 495- 533. 
Eaton, J. (2010).  Institutions, accreditors, and the federal government:  Redefining their  
     appropriate relationship.  In Lovell, C. D., Larson, T. E., Dean, D. R., & Longanecker, D. L. 
     (Eds.), Public Policy and Higher Education (2nd ed.).  (pp. 589-595).  Boston, MA:  Pearson.  
Eaton, J. S. (2009).  Accreditation in the United States.  New Directions for Higher Education,  
     145, 79-86.  
88 
 
 Frade, P. D. (1997). Future trends in mortuary education:  Where are we going? 
Journal of Funeral Service Education, 4, 25-36.  
Freed, J. E. (2005). Creating a total quality environment (tqe) for learning.  Journal of  
     Management Education, 29(1), 60-81. 
Gay, L. R., Mills, E. G., & Aitasian, P. (2009). Educational research:  Competencies for  
     Analysis and application, (9th ed.).  Upper Saddle River, NJ:  Prentice Hall  
Geiger, R., & Feller, I. (1995). The dispersion of academic research in the 1980s.  The  
     Journal of Higher Education, 66(3), 336-360.   
Grunig, S. D. (1997).  Research, reputation, and resources.  Journal of Higher Education,  
     68(1), 17-52. 
Habenstein, R. W., & Lamers, W. M. (2010).  The history of American funeral directing 
            (7th ed.), Brookfield, WI:  National Funeral Directors Association. 
Hagstrom, W. O. (1971).  Inputs, outputs, and the prestige of university science departments. 
     Sociology of Education, 44(4), 375-397.  
Harvey, L. (2004).  The power of accreditation:  Views of academics.  Journal of Higher  
     Education Policy and Management, 26(2), 207-223.  
Hopkins, K. D., Stanley, J. C., & Hopkins, B. R.  (1990).  Educational and psychological  
     measurement and evaluation, (7th ed.).  Englewood Cliffs, New Jersey:  Prentice Hall.  
Kastenbaum, R. J. (2008).  Death, society, and human experience.  (9th ed.), Boston, 
     MA:  Pearson Education, Inc. 
Keith, B. (1999).  The institutional context of departmental prestige in American higher  
     education.  American Educational Research Journal, 36(3), 409-445.   
Laderman, G. (2003).  Rest in peace:  A cultural history of death and the funeral home in  
     twentieth-century America.  New York, NY:  Oxford University. 
89 
 
Li, S. (2007).  The characteristics of quality online Chinese language teaching and Learning in 
     higher education:  Perceptions of teachers and learners.  (Doctoral Dissertation, Alliant 
     International University, 2007).  Retrieved from     
     http://proquest.umi.com.argo.library.okstate.edu 
Miller, M. E., Birch, D. A., & Cottrell, R. R. (2010).  Current status and future plans for  
     Undergraduate public/community health education program accreditation.  American Journal 
     of Health Education, 41(5), 301-307.  
National Funeral Directors Association (2009). Trends and statistics.  Retrieved February  
     28, 2009 from http://www.nfda.org/trendsandstatistics.php 
Neal, A. D. (2008).  Dis-accreditation.  Academic Quest, 21, 431-445.   
Odden, A. (1990).  Educational indicators in the United States:  The need for analysis.      
     Educational Researcher, 19(5), 24-29.  
Osborne, J. W.  (2000).  Prediction in multiple regression.  Practical Assessment,  
     Research & Evaluation, 7(2).  Retrieved October 7, 2011 from 
     http://PAREonline.net/getvn.asp?v=7&n=2 
Pedhazur, E. J. (1982).  Multiple regression in behavior research (3rd ed.).  New York,  
     NY:  Holt, Rinehart, & Winston.     
Poston, G. H. (1987).  Relationships between selected demographic and achievement  
     variables and scores on the National Board Exam for mortuary science and  
     Funeral service students.  (Doctoral dissertation, Southern Illinois Uiversity,  
     1987).  Retrieved from http://proquest.umi.com.argo.library.okstate.edu  
Reinhard, D. E. (2010).  Mortuary science programs:  Examination of the external  
     Evaluation team.  (Doctoral dissertation, University at Albany, State University of  





Rhodes, R. E. (2010).  Evaluation of social cognitive scaling response options in the  
     physical activity domain.  Measurement in Physical Education and Exercise  
     Science, 14, 137-150.      
Schmitz, C. C. (1993).  Assessing the validity of higher education indicators.  The 
     Journal of Higher Education, 64(5), 503-521. 
Shaw, T., & Duys, D. K. (2005).  Work values of mortuary science students.  The Career  
     Development Quarterly, 53, 348-352. 
Sweitzer, K., & Volkwein, J. F. (2009).  Prestige among graduate and professional schools: 
     Comparing the U.S. news’ graduate school reputation ratings between discipline .  Research 
     in Higher Education, 50, 812-836.   
Taggart, T. R. (1989).  A national survey of funeral service practitioners’ p ceptions of  
     educational preparation relative to selected personal variables.  (Doctoral dissertation, 
     Mississippi State University, 1989).  Retrieved from   
     http://proquest.umi.com.argo.library.okstate.edu 
Tam, M. (2001).  Measuring quality and performance in higher education.  Quality in  
     Higher Education, 7(1), 47-54. 
Volkwein, J. F., Lattuca, L. R., Harper, B. J., & Domingo, R. J. (2007).  Measuring the  
     Impact of professional accreditation on student experiences and learning  
     outcomes.  Research in Higher Education, 48(2), 251-282. 
Volkwein, J. F., & Sweitzer, K. V. (2006).  Institutional prestige and reputation among  
     research universities and liberal arts colleges.  Re earch in Higher Education, 47(2), 129-147.          
Young, D. L., Blackburn, R. T., & Conrad, C. F. (1987).  Dimensions of program quality  






Letter Soliciting Participation in Pilot Study 
April 4, 2011 
Thank you for agreeing to participate in this pilot study.  You have been identified as an 
expert in the field of funeral service education and as such your unique perspective will assist in 
the development of the overall study and specifically the instrument that will ultimately be used 
to gather data for the study.  Your participation will be critical in evaluating the reliability and 
validity of the instrument.    
As you complete the attached survey please keep in mind the overall purpose of the 
study, to identify what defines a quality funeral service program beyond accreditation.  
Investigators are constantly searching for methods to improve higher education and research 
seeking to determine factors associated with program quality is a common theme in the higher 
education landscape, yet funeral service education has not been evaluated.  It is important that all 
elements that are potentially critical to a quality funeral servic  program are represented in this 
survey.  Please indicate any potential elements not included in the survey and possible reasoning 
for exclusion of exiting items.    The current survey has been developed using educational 
correlates developed from existing empirical research focusing on higher education quality and 
additional elements have been added that directly relate to funeral service education.   
Again, thank you for your participation in this pilot study and I look forward to 









Survey Instrument which was converted to the Online Instrument 
Program Quality in Funeral Service Education:  An Expert Survey 
You have been identified as an expert in funeral service education.  Your participation in this 
survey will be in support of a doctoral research study about what defines a quality funeral service 
education program beyond basic accreditation.   
It will take 10 – 12 minutes of your time to complete this survey, which contains demographic 
information plus 40 scaled items.  Please rate the importance of each characteristic in terms of a 
quality funeral service education program beyond basic accreditation.   
Your response to this survey is very important in contributing to the field of funeral service 
education, and your responses will remain anonymous at all times. 
Thank you very much for your time and support.    
 
Demographic Information:  Please circle the most appropriate answer for each item.   
Personal Information 
Age 
20-30     31-40     41-50      51-60     61-70     71-80  
 
Sex 
Male  Female 
 
Highest degree earned 
Certificate Diploma Baccalaureate      Masters       Doctorate 
 
Licensed funeral director 
Yes  No 
 
Licensed embalmer 
Yes  No 
 
Years teaching funeral service education 









Which of the following best describes the type of funeral service degree offered; 
if more than one degree is offered please indicate the highest level of degree 
offered. 
Diploma             Certificate             Associates Degree             Bachelors Degree     
  
Which of the following best describes the type of Institution which houses the 
program? 
Independent Funeral Service School    Community College      Comprehensive University   
        
 
Number of full-time faculty in the funeral service/mortuary science department. 
1-3      4-6      7-10      11-13      more than 13      
 
 Number of adjunct/part-time instructors in the funeral service / mortuary science 
department. 
1-3       4-6       7-10       11-13       more than 13    
   
 Number of declared funeral service/mortuary science majors in the program. 
1-30              31-60              61-90              91-120              121-150              more than 150     
        
Is the program offered 100% online? 
Yes                  No                          
 
 Is at least one course offered online? 
Yes                     No            
 
               
A funeral service educational program which goes beyond the American Board of 
Funeral Service Education requirements is a quality program 
7 6 5 4 3 2 1 





Please rate the importance of each of the following in funeral service education. 
1. Faculty members have a terminal degree (PhD, EdD, JD…). 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important  
 
 
2. Faculty members have a current funeral director license. 
7 6 5 4 3 2 1 
Extremely Important------------------------------------ ------------------Not at all Important 
 
 
3. Faculty members have a current embalmer license. 
7 6 5 4 3 2 1 




4. Full-time faculty members are on tenure track or have obtained tenure. 
7 6 5 4 3 2 1 
Extremely Important----------------------------------- -------------------Not at all Important 
 
 
5. Faculty members publish research results in funeral service journals. 
7 6 5 4 3 2 1 






6. Faculty members have work experience in the funeral profession outside of 
the educational institution in the past five years. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important  
 
 
7. The program offers a bachelors degree in funeral service. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
8. The program maintains near capacity student enrollment. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important  
 
 
9. The program includes an embalming lab in which students embalm on 
campus. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
10. Students are employed in funeral homes while attending classes. 
7 6 5 4 3 2 1 









11. A minimum of 80% of students pass the national board examination on the 
first attempt. 
7 6 5 4 3 2 1 




12. Students show strong academic ability, as witnessed in classroom 
performance. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
  
 
13. The program offers training that focuses on comparative religious and secular 
traditions with respect to funeral customs.  
 7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
14. The library has adequate resources for funeral service education. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
  
 
15. There are adequate laboratories for embalming on campus. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
16. There are adequate laboratories for human anatomy and dissection on campus. 
7 6 5 4 3 2 1 




17. There are adequate laboratories for restorative art on campus.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
  
 
18. There is adequate space to conduct mock funeral arrangements and services 
for the student population. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- -----------------Not at all Important 
 
 
19. The education is well-rounded and goes beyond the required American Board 
of Funeral Service Education curriculum. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- -----------------Not at all Important 
 
 
20. The program maintains accreditation by the American Board of Funeral 
Service Education. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
21. Program faculty are involved in leadership roles with the American Board of 
Funeral Service Education.  
7 6 5 4 3 2 1 






22. Faculty members participate in scholarly research and present resul s at state 
conferences.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important  
 
 
23. Faculty members participate in scholarly research and present results at 
regional conferences. 
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important  
 
 
24. Faculty members participate in scholarly research and present results at 
national conferences.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
25. The program conducts mock funeral arrangements and services as part of the 
professional training.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
26. The program requires training in the practice of cremation as part of the 
curriculum.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
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27. The program requires faculty to participate in funeral service continuing 
education.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
28. The chairperson of the program is a licensed funeral director.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
29. The chairperson of the program is a licensed embalmer.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
30. The program requires a course in funeral service ethics.   
7 6 5 4 3 2 1 
Extremely Important ---------------------------------- -------------------Not at all Important 
 
 
31. The program creates a learner-centered environment.   
7 6 5 4 3 2 1 





32. The program develops self-awareness through continuous feedback.   
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
33. The program creates a sense of community in the educational institut on 
through communication.   
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
34. The program works to make connections to the world outside of the 
educational world.   
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
35. The program designs challenging assignments.  
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
36. The program implements service-learning into the curriculum.   
7 6 5 4 3 2 1 





37. The program strives to make students think critically by asking challenging 
questions.   
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
38.  Faculty members that teach mortuary law courses have a Juris Doctorate 
degree and experience practicing law related to funeral service.   
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 
 
39.  The program provides students with an opportunity to achieve lofty goals.   
7 6 5 4 3 2 1 
Extremely Important ----------------------------------- ------------------Not at all Important 
 



































Due to the anonymous nature of this research study I have no way to know any informat on about 
the participants in the study.  If you have already completed the online survey instrument 
associated with this research, please know how much I appreciate the fact you took time to 
complete the survey, thank you very much.  If you have not yet had the opportunity to complete 
the survey I would like to invite you to click on the link below and complete the online 
instrument, for the purpose of this study, I am interested in leaders in funeral service education 
completing the online survey which includes demographic information and 40 scaled items. The 
survey should take 10-12 minutes to complete.  The foundation of the survey instrument is 
literature pertaining to funeral service education, accreditation in higher education, and program 
quality.  If you wish to discuss the results of this research study, the researcher will provide you 
this opportunity when the research findings are completed.  Here is the link to the study: 
http://frontpage.okstate.edu/coe/johnfritch/ 
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